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through Module 3…

Testimonials, Verbatims
Verbatim comments about:
Alvarez NA, Keil GJ, II, Negrete MJ, Grabenstein JD.
Lead←Grow→Shape: A Prescrip on for Life-Long Leader Development, Workbook 2020.
East Hanover, NJ: Pharmacy Leadership & Education Institute, January 2020.
From Facilitators:
These materials will be immensely helpful. SK
I am loving reading this book. You all did a fabulous job! NG
I am so excited to see it come to life... so much potential here! MC
Module #3, the material in this module is terrific and I used the values capture pieces to drive the first half of
the class discussion. It also worked well for the pre-work to get the student focused on their values. MM
I am newly teaching in a course for P1 students this fall that has been modified to include 1 credit of
leadership, self-awareness, innovation, and professionalism content in order to meet ACPE Standards
2016. I am definitely interested in beta-testing "Lead←Grow→Shape: A Prescription for Life-Long Leader
Development." CN
I think there are a lot of helpful modules in the book. JT
I think it’s a great resource in addressing some of the affective elements of Standards 1-4. Thank you! IT
I was thrilled to have a resource geared towards pharmacy students written by experts in the field. CN
I have reviewed all of the attachments and am very interested in the entire package. I am working to develop
a leadership certificate for my residency program and can see how these modules could be very
beneficial in that process. CD
From Participants:
There were multiple modules that included interesting and effective content. JD
The workbook was written with a welcoming and non-condescending tone. … I have learned that even
though I have had experience leading, I still have a lot to learn. Leading requires more than just providing
a good example and telling people what to do. … I had never before seen an attempt to educate people
who may be lacking in social expertise on how to more effectively communicate. PK
The PLEI workbook is very helpful in ways that it helps me look more at myself and why I want to be a
pharmacist in the first place. SC
I am glad this workbook allowed me to take a step back each week from learning about drugs to just focus on
me as an individual, to remind myself what are my priorities, values, likes/dislikes, and managing time. SC
This workbook was a great way to hear my classmates’ opinions on different topics and shifted some of my
definitions after hearing their input. SC
I found this workbook did a good job discussing thing that play a huge role in pharmacy school but are often
not discussed. SC
I really enjoyed module 33 [on conflict resolution] since this can happen in real life. I like how this module
had an action plan to deal with disagreements. LG
Module 24: Followership. I did not realize there were four different qualities of effective followers and I
enjoyed this module and I thought the activity was very in depth. SC
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ORDER INFORMATION
To order, go to smile.amazon.com/, search for Lead-Grow-Shape 2020 by Alvarez et al.,
select either Student Edition or Facilitator Edition 2020, and order.
Print editions: Select preferred shipping speed.
Kindle® edition (via Kindle device or Kindle app): Immediate access, no delay.

▸

Studying with a Kindle® or Kindle® App
Many readers will purchase this book as an e-book (electronic book) for viewing using a Kindle® or
Kindle® app. If you do not already have the latest version of the Kindle® app on your laptop (version 1.27.0 or
higher; 6.25 for Apple devices), you can download it for free at https://www.amazon.com/kindleapps.
Follow the instructions for your combination of (a) the Kindle® app version you use and (b) your
computing device. The guidelines below should help you use a Kindle® e-book in a classroom setting.

Viewing Basics. We typically recommend landscape orientation, single column. Choose font size, words
per line, brightness, margins, and color mode as you prefer. Smaller font size allows more words per line
(helpful to view tables). Use the toolbar to widen the viewable content (stretch margins outward), thus
minimizing empty space at the left and right sides of viewable pages. Test these options now.
Location. Kindle e-books do not have page numbers. This is beyond our power to change. Instead, you
will find location numbers (a numerator and a denominator) at the bottom of the reading screen. Learn to
recognize and recall the location of any given text segment. Practice these functions now.

Movement. Use the Table of Contents button [marked with “1” in next graphic] to reveal the
Workbook’s major sections. Tap the icon again to make the list disappear. Tap the entries [“3”] to move
quickly to the selected point. Use the “Go To” function [“2”] to move to specific segments specified in the
Table of Contents (i.e., Modules and major parts) to move around the Workbook. You can use the Search
function to seek specific words. Hotlinks with the Table of Contents portion of the reading frame [“4”] may
also be useful to help you move. Test these functions now.
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How to highlight within a Kindle® app. To highlight a passage of several words, long-press the desired
text with two fingers, then spread the highlight with another finger. Or, using one finger, long-press (or
double click) a word to select it, then use the drag-handles to expand the selection. If you are using a mouse,
left click and drag the cursor in the usual way, to highlight the desired passage. These actions also trigger a
pop-up box allowing choices to make a note, create a highlight, or share a passage. Practice highlighting text
on your personal device now.

How to take notes within a Kindle® app. Tap and hold your finger down on text where you want to
make a note. If you are using a mouse, double click a word and drag the cursor, as desired. Type your note in
the window—it can hold more text than what appears at any one time. On the Kindle® device, you should
select “Create Note” before you start. On other devices, the option may say “Add Note” or simply “Note.”
Use the laptop or on-screen keyboard to enter your note. On the Kindle® Keyboard, you can just begin typing
to enter your note. Save your note. View all the notes you have taken for a book by opening the Kindle®
menu and selecting the appropriate icon. The Kindle® Fire will show your notes directly in the menu, but with
other models you need to select the option “View Notes and Marks,” “Notes/Marks” or “Go To | Notes.”
4

Practice entering a note on your personal device now. If all else fails (but it shouldn’t), keep your notes
progressively in a word-processing document, noting the Module, Annex, or section numbers as you go.

Notebook. When you create notes, highlights, or bookmarks, these are automatically stored in the
Notebook. The Notebook panel can be opened by clicking the “Show Notebook” button located in the top
right corner of application. Once open, you will be able to view your notes, highlights, and bookmarks sideby-side with your book. You can also create Flashcards and export notes directly from the Notebook panel.
Retrieving notes (annotations). Annotations are saved both on your device and your Amazon
account, so all highlights and notes from all your e-books can be viewed in one spot and saved elsewhere.
The support URL for this function is: https://kindle.amazon.com/your_highlights. If you are using a Kindle®
device, you can create a “My Clippings” TXT file.

How to print annexes. Follow instructions on your device on how to print selected sections of this
book. For annexes where facilitators may want to distribute copies within a classroom, annex documents are
available to facilitators upon request (LeadGrowShape@plei.org).

Functions. After you master the basics, be sure you test all the Kindle® function buttons, to make sure
you aren’t overlooking something. File | View | Go | Tools | Help.
▸ Table of Contents: You might want to show it or hide it.
▸ Bookmarks: Learn how to use them.
▸ Options: Check out auto-updating, auto-backup of annotations and other features
▸ Popular Highlights: You can toggle on or off the option to display passages that are frequently
highlighted by other Kindle® users. This might help you, or might be distracting.
▸ Dictionary: You can enable a dictionary function that is activated by long-pressing a word.
▸ Flashcards: You can make your own flashcards to help yourself learn vocabulary.
Structure of each Module. Here is your guide to the structure of each Module:
▸
▸
▸
▸
▸
▸
▸

☞ Learning Objectives
#.1. Readings or activities before class
#.2. Resources needed
#.3. In-class activities
#.4. Discussion questions
#.5. After-class assignments
#.6. Bibliography, references, & resources
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Can you get your point across in 30 seconds or less? Milo Frank explains how in Module 21.
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Annotated Table of Contents
Studying with a Kindle® or Kindle® App...........................................................................................
Introduction ..............................................................................................................................................
Suggestions for Facilitators .......................................................................................................................
Module « 1 » YOU WANT ME TO LEAD? ME? .............................................................................
Prework: None
Exercise: In-class text, tables (Competencies, Principles, Connections), syllabus
~45 minutes
After class: Read Posner (Beyond teaching…) article [optional journaling]
Module « 2 » PEOPLE IN GROUPS, PEOPLE IN A PHARMACY PRACTICE ........................................
[maps to 2013 Delphi Competency 1: importance of leadership; Competency 2: with/without titles]
Prework: Read Posner (Beyond teaching…) article
Exercise: Wksht 2-1: Leadership role tables (Hive, Bball, School, Rx, et cetera)
~45 minutes
After class: Wksht 2-2: Biography of historical figure
Module « 3 » WHEN YOU LOOK IN THE MIRROR, WHO LOOKS BACK? ........................................
[maps to 2013 Delphi Competency 5: Demonstrate self-awareness in leadership]
Prework: Write 6-word memoir + résumé; Big Rocks passage
Exercise: Personal Core Values, Time pie, Wksht 3-1: Living Core Values, surf web ~45 minutes
After class: Recurring notice, schedule priority, Wksht 3-2 Val-Int-Str-Nds (VISN) Chart
Module « 4 » MANAGING THE CLOCK: OPTIMIZING YOUR TIME .................................................
[maps to 2013 Delphi Competency 4: characteristics, behaviors & practices of leaders]
Prework: Read time-management text, activity list
Exercise: Juggle, Wksht 4-1 Priorities Balance Ferris Wheel, How to say no, Juggle of life ~45 + 15 min
After class: Camera collage, schedule priorities
Module « 5 » LEADER LABORATORY ..........................................................................................
[maps to Competency 6: personal development; Competency 7: vision; Competency 9: Lead team]
Prework: Read leadership text, definitions; Wksht 5-1: Crossword Puzzle
Exercise: Explain options for out-of-class task
~20 min explain
After class: Individual project and report.
Module « 6 » FAILURE: THE UNDERAPPRECIATED INSTRUCTOR .................................................
[maps to 2013 Delphi Competency 5: Demonstrate self-awareness in leadership]
Prework: Respond to Hamilton quote
Exercise: Why people fail, The Monkeys, Wksht 6-1: Top Ten Reasons
~45 minutes
After class: Look for “successful” failure
Module « 7 »
WHY MATTERS: PASSION & MOTIVATION THAT UNDERGIRD LEADERS .................
[maps to 2013 Delphi Competency 4: characteristics, behaviors & practices of leaders]
Prework: Read Goleman + emotional intelligence; Wksht 7-1: Crossword Puzzle
Exercise: Ultimate energy, photos, Demotivation, Whats/Whys, Shelves
~45 to 60 min
After class: Motivation-Why’s
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Module « 8 » KNOWING ME, KNOWING YOU ............................................................................
[maps to 2013 Delphi Competency 5: Demonstrate self-awareness in leadership]
Prework: Personality inventory: StrengthsFinder®, Myers-Briggs, others
Exercise: Discuss findings
~45 minutes
After class: “Style”
Module « 9 » SECURING YOUR LEADERSHIP OXYGEN MASK.......................................................
[maps to 2013 Delphi Competency 5: Demonstrate self-awareness in leadership]
Prework: Reflection on own path
Exercise: Everything begins & ends with you, victim/player stories
~45 minutes
After class: Look for ‘control’
Module « 10 » MAKING THE MOST OF EARS: LISTENING WELL.....................................................
[maps to 2013 Delphi Competency 8: Collaborate with others]
Prework: Read text on listening; Wksht 10-1: Crossword Puzzle
Exercise: Storyteller-Listener-Observer triad
~45 minutes
After class: Practice
Module « 11 » HOW DO I OCCUR? ..............................................................................................
[maps to 2013 Delphi Competency 5: Demonstrate self-awareness in leadership]
Prework: Read instructions for context; Wksht 11-1: Johari Window
Exercise: After live explanation, out-of-class interview; discussion
~ 20 + 20-40 + 25 min
After class: Directed reflection
Module « 12 » WHAT KIND OF PROFESSIONAL CAN I BE? ............................................................
[maps to ACPE 4.4. Professionalism; Competency 5: Demonstrate self-awareness in leadership]
Prework: Definitions, read Oath and Code of Ethics; honor code; Wksht 12-1 Puzzle
Exercise: Discuss definitions, oath, pledge, code
~30 to 45 min
After class: Look for ‘covenant’
Module « 13 » WHAT IS LEADERSHIP? ........................................................................................
[maps to 2013 Delphi Competency 3: Distinguish between leadership & management]
Prework: Wksht 13-1: Personal Assessment, Wksht 13-2: Facts & Myths quiz
Exercise: Discuss F&M and matrix
~30 to 45 min
After class: Review Wksht 13-3: Matrix contrasting administrators-managers-leaders
Module « 14 » FORMING & SUSTAINING EFFECTIVE TEAMS.........................................................
[maps to 2013 Delphi Competency 8: Collaborate with others]
Prework: Read Cog’s Ladder, Tuchman’s forming-storming-norming+; Wksht 14-3 Puzzle
Exercise: T-e-a-m-w-o-r-k, Unique gifts, Flow pie; Wksht 14-1 pieces, 14-2 wheel
~45 to 60 min
After class: Look for Cog’s and Tuchman’s stages
Module « 15 » SITUATIONAL LEADERSHIP ...................................................................................
[maps to 2013 Delphi Competency 4: characteristics, behaviors & practices of leaders]
Prework: Wksht 15-1: Hersey & Blanchard’s model, Wksht 15-2: Crossword Puzzle
Exercise: Discuss film clips (Wksht 15-3), scenarios
~45 to 60 min
After class: Look for S1-S2-S3-S4, et cetera
Module « 16 » CAN WE, WILL WE, PULL ON THE SAME ROPE? .....................................................
[maps to Competency 7: shared vision; ACPE Standard 4.3. Innovation, Entrepreneurship]
Prework: Wksht 16-1: Ford’s Four Conversations; Wksht 16-2: Unscramble
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Exercise: Clarity of Thought & Purpose
~45 minutes
After class: Initiative Conversation & Understanding Conversation; group missions
Module « 17 » MISSION, VALUES, VISION ...................................................................................
[maps to Competency 7: shared vision; ACPE Standard 4.3. Innovation, Entrepreneurship]
Prework: Definitions; Wksht 17-1: Crossword Puzzle
Exercise: Matching what you do with what you want
~45 minutes
After class: 6-word descriptions
Module « 18 » CAN WE, WILL WE, PULL IN THE SAME DIRECTION? ..............................................
[maps to 2013 Delphi Competency 3: Distinguish leadership & management]
Prework: Paper-chain videos x 2, Ford’s Four Conversations
Exercise : Empowerment through coaching
~45 to 75 min
After class: Performance Conversation & Closure Conversation
Module « 19 » WHAT LEADERS DO – INFLUENCE OTHERS ............................................................
[maps to 2013 Delphi Competency 3: Distinguish between leadership & management]
Prework: Leading-change readings
Exercise: On coaching, Being coached
.
~45 minutes
After class: Coach
Module « 20 » INNOVATION, CREATIVITY, ENTREPRENEURSHIP ..................................................
[maps to Competency 7: shared vision; ACPE Standard 4.3. Innovation, Entrepreneurship]
Prework: SBA.gov elements of business plan; Wksht 20-1: Crossword Puzzle
Exercise: Innovation as continuous need fulfillment
~45 minutes
After class: Write business plan
Module « 21 » CAN YOU SEE LEADERSHIP? .................................................................................
[maps to 2013 Delphi Competency 10: Develop knowledge of organizational culture]
Prework: Read about Covey’s 7 habits
Exercise: Make flag, Gallery walk, Model the way
~45 minutes
After class: Observe and report!
Module « 22 » INTERVIEWS & GUEST SPEAKERS .........................................................................
[maps to 2013 Delphi Competency 4: characteristics, behaviors & practices of leaders]
Prework: Consider what to ask
Exercise: Interview guest
~20 min prep + interview
After class: Report on interview
Module « 23 » INTERPROFESSIONAL RELATIONS: WHERE TO START ............................................
[maps to 2013 Delphi Competency 10: Develop knowledge of organizational culture]
Prework: Stereotypes, watch web-video; Wksht 23-2: Crossword Puzzle, Wksht 23-3: Unscramble
Exercise: TeamSTEPPS® exercises, Wksht 23-1: Team-Role Summary
~45 minutes
After class: Critique, Annex
Module « 24 » FOLLOWERSHIP ...................................................................................................
[maps to 2013 Delphi Competency 10: Develop knowledge of organizational culture]
Prework: PC, CC, Delegation: Art of service; Wksht 24-1: Crossword Puzzle
Exercise: Effective followers, patterns
~20 to 30 min
After class: Look for exemplary follower
Module « 25 » SAUSAGE, LEADING TO POLICY ............................................................................
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[maps to 2013 Delphi Competency 10: Develop knowledge of organizational culture]
Prework: Wksht 25-1: Legislator environment
Exercise: Legislative agenda, association goals
~45 min (w/interview)
After class: Send group’s message(s)
Module « 26 » SKILLS FOR GETTING YOUR MESSAGE ACROSS ......................................................
[maps to 2013 Delphi Competency 8: Collaborate with others]
Prework: Read communication text; Wksht 26-2: Crossword Puzzle
Exercise: Girl with beautiful voice, Computer virus, Wksht 26-1: Elocution Exercise ~45 minutes
After class: Practice
Module « 27 » HOW DEEPLY DO YOU COMMUNICATE? ...............................................................
[maps to 2013 Delphi Competency 8: Collaborate with others]
Prework: Read Powell’s 5 Levels of Communication
Exercise: Scripts, questions
~45 minutes
After class: Practice
Module « 28 » FOSTERING AUTHENTIC COMMUNICATION ..........................................................
[maps to 2013 Delphi Competency 8: Collaborate with others]
Prework: Read instructions
Exercise: Diamonds & Stones
~30 to 45 min
After class: Do D&S elsewhere
Module « 29 » GETTING ALIGNED ON GOALS ..............................................................................
[maps to 2013 Delphi Competency 8: Collaborate with others]
Prework: Read instructions; determine question
Exercise: Nominal group technique
~30 to 45 min
After class: Practice
Module « 30 » MEETING MANAGEMENT, GROUP FUNCTION.......................................................
[maps to 2013 Delphi Competency 10: Develop knowledge of organizational culture]
Prework: Read meeting-management text; Wksht 30-4: Crossword Puzzle
Exercise: Meetings meet needs, group’s bull’s eye, Robert’s Rules of Order
~45 minutes
Wksht 30-1: Roles & Activities, 30-2: Parliamentary Role Play, 30-3: Parl Proc Summary
After class: Expand your group’s bull’s eye
Module « 31 » PROBLEM-SOLVING .............................................................................................
[maps to 2013 Delphi Competency 8: Collaborate with others]
Prework: Read instructions
Exercise: Wksht 31-1: Problem-solving process (+ scenarios)
~45 minutes
After class: Practice
Module « 32 » DISCIPLINED DECISION-MAKING ..........................................................................
[maps to 2013 Delphi Competency 10: Develop knowledge of organizational culture]
Prework: Read instructions, decision criteria
Exercise: Car choice; Wksht 32-1: Quantitative decision matrix
~45 minutes
After class: Apply
Module « 33 » CONFLICT MANAGEMENT ....................................................................................
[maps to 2013 Delphi Competency 8: Collaborate with others]
Prework: Read types of conflict + PC + CC; Wksht 33-2: Crossword Puzzle
11

Exercise: Assess conflict, plan intervention, assumptions, Wksht 33-1: Resolving
~45 minutes
After class: Practice
Module « 34 » SHAPING YOUR ENVIRONMENT ...........................................................................
[maps to 2013 Delphi Competency 10: Develop knowledge of organizational culture]
Prework: Pegasus Grille
Exercise: Scenarios, Wksht 34-1: Jacobs’ Ways to Improve Worklife
~45 minutes
After class: Reframe
Module « 35 » STAYING BALANCED ............................................................................................
[maps to 2013 Delphi Competency 5: Demonstrate self-awareness in leadership]
Prework: Read text
Exercise: Pressure-proof, Listen-Isolate-Mirror-Solve
~45 minutes
After class: Wksht 35-1: Money & Self-Awareness
Module « X » THE BIG GAME OF LIFE .................................................................................................
Module « Y » EVALUATION.................................................................................................................
Wksht Y-1: Self-Assess vis-à-vis CAPE, Y-2: Personal Assessment, Y-3: Critique Workbook
Module « Z » WHERE TO GO FOR MORE ............................................................................................
Options, Book synopses, Wksht Z-1: Three tiers of activities
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Suggestions for Facilitators
Text appearing with this yellow highlighting (or gray, if printed in grayscale) appears only in the
Facilitator’s Edition of this Workbook.
The Facilitator’s Edition of this Workbook contains additional support text not available in the student
edition. We assume the on-campus facilitator (i.e., instructor, professor) will determine the course format
and objectives according to the school’s standard procedures, then create a syllabus with overall learning
objectives for the course, picking and choosing among the Modules offered in this edition. We have provided
learning objectives within each of the Modules.
Nomenclature:
Module: We use the term “module” for the sections or chapters of this Workbook, allowing you to select
the specific Modules to meet your academic objectives.
Facilitator: Since 1989, we have used “facilitator” to describe the in-classroom person-in-charge. Selfdiscovery is crucial to self-awareness, leadership, professionalism and the rest. Leadership is not taught;
rather it is learned and recognized. The role is less that of teacher or instructor and more that of a guide or
coach who facilitates the participant’s learning.
Student: Usually we use the word “Participant,” but occasionally we use “student,” under the assumption
that many classes will be filled with people in the P1 through P4 years.
Preparation: It is imperative for in-classroom facilitators to be familiar with leadership principles and this
Workbook’s approach to leader development. No one would start teaching pharmacokinetics without ample
preparation. Neither should you assume you can develop leaders simply by assigning readings, reading the
exercise text, and arranging for personality inventories.
“That leadership development is simple in process and outcome reflects a particularly damaging myth. …
The lack of training among educators in turn increased the likelihood that leadership program content
defaulted to positional leadership training over general leadership development. …”
Dugan JP. J Lead Studies. 2011;5:79-84.

So, how should you prepare? Read! Practice! Listen! Ask questions! Watch! Think! Be a scholar of
leadership (Sorensen et al., 2010; Ritch & Mengel, 2009), including outcomes assessment of leader
development. For example, beware of the honeymoon effect, horizon effect, Hollywood effect, halo effect,
and hallmark effect (Rosch & Schwartz, 2009).1 The activities that reach beyond the classroom will be
enriched to the extent that facilitators familiarize themselves with their local situations to help guide

Honeymoon Effect: Overstating intervention effects just after completion. Instead, allow time for reflection.
Horizon Effect: Pre-test responses may become less valid as respondents’ perceptions mature.
Hollywood Effect: Participants may rank themselves higher in areas that are socially desirable.
Halo Effect: Positive impressions in one area (e.g., public speaking) may spill over to unrelated areas (e.g., conflict resolution).
Instead, explicitly define specific behaviors to practice, and use observers familiar with the participants.
Hallmark Effect: Participants not confident of their skills or who do not identify themselves as “leaders” depress their selfreport of the impact of their learning. So, avoid lumping specific behaviors into a broad definition of leadership.
1

13

participants toward real-world, experiential, self-directed, and life-long learning.
The time estimates we provide are estimates! The time you need will vary each time you present the
content. One never steps in the same river twice! Watch the time elapsed; keep the conversation moving.
See the APhA-AACP Pharmacy Professionalism Toolkit for Students and Faculty for more ideas.
https://www.aacp.org/sites/default/files/201711/Version_2%200_Pharmacy_Professionalism_Toolkit_for_Students_and_Faculty.pdf

SUGGESTIONS FOR FACILITATORS
1. The Facilitator’s Edition is a general outline for conducting the exercises. Facilitators may (and are
encouraged to) modify the passages to fit their own personal facilitating and coaching styles.
2. This Workbook asks each participant to experiment with leadership principles and interpersonal styles.
3. The strength of these Modules resides in the ability of the facilitator to excite and personally influence the
participants’ level of motivation.
4. Please provide us feedback on how to improve the Workbook, exercises, and instructions in their next
iteration. Which Module combinations worked best for you? Which Modules needed substantially more
or less time than we estimated? Use Appendix 8 to let us know.
5. Start each new Module with your leader-students by asking for questions lingering from previous Modules.
6. Learn the power of silence. When the facilitator is silent, others will feel more inclined to contribute.
7. Refrain from illustrating the essence of a lesson through the lens of your experience; instead, offer your
story only if asked specifically.
8. Create a safe environment for self-discovery through curiosity (i.e., “That is interesting! Tell me more….”
“How do you think you made that determination or came to that position?” “Person B, what do you think
about what Person A just said?
9. Personal commitment and goal setting increases the potential for learning. Encourage each participant to
set personal goals and encourage them to be accountable to those goals.
10. Stretching and practicing various leadership styles (risk-taking) and applications to the “real world” are
necessary for real learning. Close interaction builds trust and confidence, making risks easier to take.
11. Participants will be more willing to take risks in trying out new behaviors and thoughts when they feel
that to do so is expected and supported by the team.
12. Spend the last minute of each Module asking participants to provide you with a quick summary of what
they learned.
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OPTIONS FOR CHOOSING MODULES FOR YOUR COURSE
(SEE ALSO APPENDICES 1 & 2 FOR MORE INFORMATION)
First, consider: How many credit hours will you offer?
Course addressing
Course focused on
Course sampling
some self-awareness
self-awareness, selfvarious leadership
and some group
discovery
experiences
dynamics

Course after
participants already
oriented to
leadership topics in
other contexts

Matching campus
events

Pick 5 to 10+ of these
Modules:
1 – Lead? Me?
Pick 5 to 10+ of these
Modules:
Pick 5 to 10+ of these 2 – People in groups
Modules:
3 – Core values, VISN
Before white-coat
1 – Lead? Me?
ceremony:
5 – Leader project
Pick 5 to 10+ of these
1 – Lead? Me?
2
–
People
in
groups
Modules:
12
–
Professionalism
8 – Personal styles
2 – People in groups 12 - Professionalism 3 – Core values, VISN
3 – Core values, VISN 13 – Leadership
5 – Leader project
17 – Mission, vision Before guest
speaker:
6 - Failure
6
Failure
22 – What to ask
styles
7 – Motivation,
14 – Group dynamics 7 – Motivation,
23 - Interprofessional 22 – What to ask
demotivation
demotivation
15 – Situational
29 – Goal alignment
8 – Personal styles
8 – Personal styles 30 – Meeting
Before Legislative
leadership
Day:
10 – Listening well 16 – Purpose clarity 12 - Professionalism
management
11 – How do I occur? 17 – Mission, vision 13 – Leadership
31 – Problem-solving 25 – Sausage
styles
12 - Professionalism 18 - Alignment
32 – Decision-making
14
–
Group
dynamics
For group officers:
13 – Leadership
19 – Leader,
33 – Conflict
styles
manager
15 – Situational
management
17 – Mission, vision
leadership
15 – Situational
20 – Business plan
34 – Shaping
29 – Goal alignment
16
–
Purpose
clarity
leadership
environment
21 – See leadership?
30 – Meeting
20 – Business plan 25 - Legislative
18 - Alignment
35 – Staying balanced
management
24 - Followership
20
–
Business
plan
26 - Messaging
25 - Legislative
27 – Communication 21 – See leadership?
25 - Legislative
depth
28 – Authentic
communication
29 – Goal alignment
We have a hard time narrowing down among so many of our favorites, so you may want a 2-credit
course. Feel free to disagree with these suggestions. Mix and match ingredients on your own – you’re the
celebrity chef!

OPTIONS FOR ASSIGNMENTS WITHIN YOUR COURSE
Module 2: Read a succinct biography of a leader and write a short report (or journal entry) about that
person and lessons to be gleaned for a personal life and professional life.
Module 5, Leadership Laboratory
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Module 11, How Do I Occur?
Module 20, Innovation, Creativity, & Entrepreneurship
Module 21, Can You See Leadership?
Module 22, Interviews & Guest Speakers

SAMPLE LEARNING OBJECTIVES FOR A COURSE BUILT AROUND THIS WORKBOOK
(LISTED IN NO SPECIFIC ORDER):
Upon completion of this course, participants will be able to:
1. Define leadership, innovation, and professionalism, and how each applies to a health profession.
2. Describe the importance of and applications of leadership in one or more practice settings.
3. Identify personal strengths and limitations in leadership, innovation, and professionalism.
4. Describe a plan for enhancing personal strengths and overcoming personal limitations.
5. Develop an understanding of change processes, and an ability to analyze obstacles to change.
6. Outline how to develop a vision and mission for an organization or team.
7. Write a personal mission statement that expresses a personal purpose and professional purpose,
professional values, beliefs, and ethics.
8. Describe principles of effective communication.
9. Describe effective and ineffective leadership behaviors in people around them.
10. Develop a deeper understanding of their own identities, and how they perceive and interact with
others.
11. Apply structured methods for problem-solving, decision-making, conflict-management and other
forms of team behavior.
12. Practice team leadership through active group participation.
13. Examine their own and others’ intrinsic and extrinsic motivations as leaders.
14. Explore what they need to maintain a sense of personal balance.
15. Apply skills and tools such as time management, meeting management and team building.
16. Demonstrate critical thinking and creative thinking about how to apply leadership within a practice
context.
Adapted from: Chesnut 2013, Crites 2008, Frich 2014, Goucher College 2016, Sorensen 2009, Sucher 2013, Wright 2000, and
other sources.

A WAY FOR SMALL- AND MODERATE-SIZE GROUPS TO GET TO KNOW EACH OTHER
1. Ask the person to your right to introduce him- or herself. Then ask the person to his/her right to
introduce himself and repeat the name of the person to his or her left (the first person). The third person
says his/her name, and then says the names of the two previous people.
2. This process continues all the way around the circle. The initial facilitator is left with the most difficult
task of saying his/her own name and then repeating the names of each person around the circle. This
exercise is a good ice-breaker and gets everyone introduced quickly.
3. If group is too large, require each person to name not more than 12 preceding people in sequence;
still, the facilitator must name all participants.
4. Remind group that the primary goal of the entire leadership program is to enhance each person’s
individual leadership capacity. That goal is best furthered if they expend the energy to explore their own
capabilities and experiment with different leadership styles. ENCOURAGE RISK-TAKING AND PERSONAL
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STRETCHING. Each Module will be an active learning environment (i.e., not lectures, but creative exercises to
encourage growth and development of each and every participant as a leader).
« 🍁 To our Canadian colleagues: We have endeavored to encompass both U.S. and Canadian pharmacy
experiences in this text. Please use the feedback form (Appendix 8) to point out any places where we have
not adequately described Canadian pharmacy practice or pharmacy education. 🍁 »
References:
APhA Academy of Student Pharmacists, AACP Committee on Student Professionalism. Pharmacy
Professionalism Toolkit for Students and Faculty, version 2.0, 2009.
https://www.aacp.org/sites/default/files/201711/Version_2%200_Pharmacy_Professionalism_Toolkit_for_Students_and_Faculty.pdf
Chesnut R, Tran-Johnson J. Impact of a student leadership development program. Am J Pharm Educ. 2013
Dec 16;77(10):225. www.ncbi.nlm.nih.gov/pmc/articles/PMC3872944/pdf/ajpe7710225.pdf
Crites GE, Ebert JR, Shuster RJ. Beyond the dual degree: Development of a five-year program in leadership for
medical undergraduates. Acad Med. 2008;83(Jan):52-8.
Dugan JP. Pervasive myths in leadership development: Unpacking constraints on leadership learning. J Lead
Studies. 2011;5(2):79-84.
Frich JC, Brewster AL, Cherlin EJ, Bradley EH. Leadership development programs for physicians: A systematic
review. J Gen Intern Med. 2014;30(5):656–74.
Goucher College, www.goucher.edu/academics/office-of-the-provost/student-learning-goals-andoutcomes/program-goals-and-outcomes/student-leadership-program, accessed January 2020
Ramia E, Salameh P, Btaiche IF, Saad AH. Mapping and assessment of personal and professional development
skills in a pharmacy curriculum. BMC Med Educ. 2016 Jan 15;16:19.
www.ncbi.nlm.nih.gov/pmc/articles/PMC4715283/pdf/12909_2016_Article_533.pdf
Ritch SW, Menge T. Guiding questions: Guidelines for leadership education programs. J Lead Educ.
2009;8(1):216-26. https://journalofleadershiped.org/wpcontent/uploads/2019/02/8_1_Ritch_Mengel.pdf
Rosch DM, Schwartz LM. Potential issues and pitfalls in outcomes assessment in leadership education. J Lead
Educ. 2009;8(1):177-93. https://journalofleadershiped.org/wpcontent/uploads/2019/02/8_1_Rosch_Schwartz.pdf
Sorensen TD, Traynor AP, Janke KK. A pharmacy course on leadership and leading change. Am J Pharm Educ.
2009 Apr 7;73(2):23. www.ncbi.nlm.nih.gov/pmc/articles/PMC2690896/pdf/ajpe23.pdf
Sorensen TD, Traynor AP, Janke KK. Inviting scholarship in leadership in pharmacy. Innov Pharm. 2010;1(1):
Article 1. https://pubs.lib.umn.edu/index.php/innovations/article/view/184.
Sucher B, Nelson M, Brown D. An elective course in leader development. Am J Pharm Educ. 2013 Dec
16;77(10):224. www.ncbi.nlm.nih.gov/pmc/articles/PMC3872943/pdf/ajpe7710224.pdf
Wright K, Rowitz L, Merkle A, Reid WM, Robinson G, Herzog B, Weber D, Carmichael D, Balderson TR, Baker E.
Competency development in public health leadership. Am J Public Health. 2000 Aug;90(8):1202-7.
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Visual-Anchor Slides to Support the Lead←Grow→Shape Text
PLEI is pleased to offer supportive visual-anchor Slides in PDF format, to complement the Modules of the
Lead←Grow→Shape Workbook. We recommend projecting them using Adobe Acrobat or Adobe Acrobat
Reader, full screen, single-page display, landscape mode. See the “View” function for your options.
▶ These slides are provided on a complimentary basis to faculty members who register with us at
LeadGrowShape@plei.org.
▶ To download Adobe Acrobat Reader for free, go to https://get.adobe.com/reader/.
▶ You will probably want to view slides by choosing View  Full Screen Mode. Shortcut: type Ctrl-L. Or
you can press View  Page Display  Single-page View. Or Zoom  Fit Width or Fit Height.
▶ To advance slides, use Space Bar, Right Arrow, Down Arrow, Page Down, or Enter.
▶ To go to a specific slide, type Shift+Ctrl+N. To go to slide #1, press Home. For last page, press End.
▶ To print one or more slides, use File  Print.
These slides are supportive, not self-sufficient. The slides are intended primarily as visual anchors, to
support the preeminent dialogue between facilitator and participants. We anticipate that some participants
will want some degree of visual confirmation of the content under live discussion. Facilitators remain in
control – if you do not wish to project a particular slide, simply move past it.
Many of the slides are sparse, scant, lean, svelte (if you like). Your live presentation and dialogue remains
the focus of each Module. You will continue to need the Lead←Grow→Shape Workbook itself for its step-bystep instructions and many interactive entries.
Tables from Lead←Grow→Shape are formatted into the visual-anchor slides, so you can point them out
to participants, even when the print must be a bit small. Likewise, the crossword puzzles and other graphics.
It is hard for us to know whether you will want a lot of detail or not so much. Perhaps you would prefer
one slide with several tables on it or, conversely, each table on a separate slide. To respect both options, we
frequently provide both approaches. Simply project the ones you prefer and move past the others.
The symbol  indicates there are multiple entries called for in the Workbook text. The ellipsis (…)
indicates that a passage on the slide has been truncated, relative to the full text appearing in the Workbook.
The Lead←Grow→Shape visual-anchor slides are packaged in individual PDF files, one for each Module.
The Annexes for any given Module are appended at the end of a Module’s visual-anchor slides for your
convenience, so that both types of content are in one place.
The files are marked with an expiration date, to help assure that the slides remain true to the evolving
content of Lead←Grow→Shape, as the workbook progresses through future editions. This dating provides 18
months or more from date of issue.
We welcome your feedback on how to make these slides more useful to the variety of campus settings
we serve. Please use Appendix 8 to convey your feedback to us.
Copyright © 2020 by the Pharmacy Leadership & Education Institute, Inc. All rights reserved.
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Flashcards for Lead←Grow→Shape, via Quizlet.com
Flashcards make useful study aids for vocabulary and concepts. Never forget that the exercises in
Lead←Grow→Shape emphasize self-reflection and group experiences, far more than mere vocabulary. Still,
these flashcard games can make learning and differentiating basic concepts fun. Or you could use the
flashcards to refresh your memory after class. The mobile apps described below could be useful to you,
especially while traveling.
To jumpstart your leadership learning, we have prewritten flashcards for 40 categories from 31 of our
Modules and Annexes. All in all, you have access to 318 term-and-definition pairs. All this is available to you
free, without charge, at a website called Quizlet.com, regardless of whether you use our print or Kindle®
versions. You will see advertisements (which underwrite the ‘free’ service). As you view the ads, consider the
communication principles depicted in them (not least: how to convey a key message at a glance).
One cool thing about electronic flashcards is the variety of learning games you can play via Quizlet.
Learners can use what works best for them and go at their own pace. You can choose from:
▶ Flashcards: Press the Options button; ‘Start with definition’ will usually be the preferred choice. At
the beginning, you might want to select the ‘Both Sides’ option. Shuffle mixes up the order of terms.
Play cycles through flashcards automatically. Use Audio functions to hear the text read out loud.
▶ Learn Mode: Tests your knowledge of a subject after you have studied it a few times, involving
Correct and Incorrect buckets. Options: ‘prompt with definition’ will usually be the preferred choice.
▶ Test Mode: Provides practice tests; we suggest the matching, multiple-choice, and true/false
formats. Options: ‘start with definition’ will usually be the preferred choice.
▶ Playing Match, also called Scatter or Make Everything Disappear: Match terms to their definitions,
with accompanying timer.
▶ Playing Gravity: Type the term as the definition falls down the screen. Options: ‘Start with definition’
will usually be the preferred choice.
1. To access the Quizlet flashcard function, follow these steps:
a. Go to Quizlet.com and select Sign up. Or go to https://quizlet.com/join/ZZdUj2K9t.
b. Choose either the Sign up with email option, or use a Google or Facebook account.
c. Follow these steps to quickly create an account:
1. Enter your birthday. This is needed to comply with the Children's Online Privacy Protection Act.
2. Pick a unique username.
3. Enter your e-mail address.
4. Pick a secure password.
5. Read (and agree to) the Quizlet Terms of Service.
6. If asked, indicate whether you are a student or a teacher.
7. Select Sign Up.
d. After the signup process, Quizlet sends a confirmation email. Select Confirm your email to confirm the
account. You may begin using Quizlet.
e. Mobile App: consider downloading the Quizlet mobile application from the Apple Store or Google Play.
These apps can help you study the content off line, which can be useful when traveling.
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2. After setting up your Quizlet account, you will want to search for our “class” and its “sets” of flashcards.
Simply tap the magnifying glass icon and type “Lead-Grow-Shape class” into the text box at the top of the
screen. Be sure to specify “class” in your search, to avoid a long list of hits. Then tap the magnifying glass
icon and your results will appear below. Select PLEI’s Lead←Grow→Shape entry.
Or try going to https://quizlet.com/class/3716098/
3. Once you are inside the Lead←Grow→Shape class, we suggest sorting the sets alphabetically. Tap on a set
title and select a mode (e.g., Flashcards, Learn, Test, Match, Gravity). See above for tips for each mode.
4. Explore all the function buttons, including Print.
5. Take advantage of the Help Center, which explains the many features of Quizlet.
6. Have fun and happy learning!
Here is a list of Quizlet sets for various portions of the Lead←Grow→Shape workbook.
Module « 1 » Aspects of Each Pharmacist » 5 terms
Module « 3 » Values-Interests-Strengths-Needs (VISN) » 4 terms
Module « 5 » Leadership Styles » 14 terms
Module « 6 » Reasons Why People Fail (Maxwell) » 10 terms
Module « 7 » Emotional Intelligence (Goleman, etc) » 7 terms
Module « 9 » Crucial Conversations (Patterson) » 6 terms
Module « 10 » Listening Principles & Tools » 16 terms
Module « 10 » Annex 10-1. Listening-Skills Lexicon » 9 terms
Module « 11 » Annex 11-1. Johari Window » 4 terms
Module « 12 » Professionalism » 11 terms
Module « 14 » Challenge-Skill-Task Wheel (Flow Pie, Csíkszentmihályi) » 8 terms
Module « 14 » Annex 14-3. Group-Development Lexicon » 9 terms
Module « 15 » Situational-Leadership Model (Hersey & Blanchard) » 8 terms
Module « 16 » Fords' Four Conversations » 4 terms
Module « 16 » Four Conversation Styles: What to Cover » 8 terms
Module « 16 » Four Conversation Styles: When To Use Which » 7 terms
Module « 17 » Mission, Values, Vision » 8 terms
Module « 18 » Fords' Four Conversations » 4 terms
Module « 18 » Four Conversation Styles: What to Cover » 8 terms
Module « 18 » Four Conversation Styles: When To Use Which » 7 terms
Module « 20 » Innovation, Creativity, Entrepreneurship » 17 terms
Module « 23 » Interprofessional: I Pass the Baton (TeamSTEPPS) » 10 terms
Module « 23 » Interprofessional: Key Principles » 5 terms
Module « 23 » Interprofessional: Mutual Support » 5 terms
Module « 23 » Interprofessional: SBAR » 4 terms
Module « 23 » Interprofessional: Team Events » 3 terms
Module « 23 » Interprofessional: Team Roles » 15 terms
Module « 24 » Followership-Delegation Lexicon » 10 terms
Module « 25 » Pharmacy Associations, Canada » 7 terms
Module « 25 » Pharmacy Associations, USA » 8 terms
Module « 26 » Communication-Skills Lexicon » 8 terms
Module « 27 » Communication Depth (Powell) » 5 terms
Module « 29 » Goal Alignment » 4 terms
Module « 30 » Group Dynamics » 8 terms
Module « 30 » Parliamentary Procedure, Robert's Rules of Order » 17 terms
Module « 31 » Problem-Solving Process » 8 terms
Module « 32 » Disciplined Decision-Making » 10 terms
Module « 33 » Conflict Types & Action Steps » 8 terms
Module « 33 » Annex 33-1. Conflict Resolution » 5 terms
Module « 35 » L-I-M-S » 4 terms
Copyright © 2020 by the Pharmacy Leadership & Education Institute, Inc. All rights reserved.
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Introduction
The health professions need leaders now, more than ever. This is the considered opinion of multiple
professional societies, the American Association of Colleges of Pharmacy (AACP) and now the Accreditation
Council for Pharmacy Education (ACPE). This Workbook is designed to help expand the leader skills of each
student professionals.
Did we say all students? Meaning each student? Yes! Leaders are trained, not born. Each student will be
called on to deliver excellent care, improve their practice site, advance their profession as a whole, and
mature in their personal lives. This Workbook is designed to help each and every student grow from their
current level of competency to the next level. And health professionals with stronger skills at leading,
growing, molding, and shaping their environment will be happier and more fulfilled.
In April 2016, new ACPE standards went into effect for America’s pharmacy schools. Standard 4 (see
Appendix 1) states that pharmacy curricula will impart “to the graduate the knowledge, skills, abilities,
behaviors, and attitudes necessary to demonstrate self–awareness, leadership, innovation and
entrepreneurship, and professionalism” (emphasis added). Further, the 2016 ACPE standards require
graduates to exert influence as they collaborate with other healthcare professionals to deliver patientcentered care.
The 2016 ACPE Standards arise, in part, from earlier work by AACP and its Center for the Advancement of
Pharmacy Education (CAPE). In 2013, CAPE revised the list of Educational Outcomes it offers as the target for
evolving pharmacy curricula on each pharmacy campus. In the 2013 CAPE Outcomes, Domain 4 describes
Personal & Professional Development, which describe in detail the learning objectives associated with selfawareness, leadership, innovation and entrepreneurship, and professionalism (see Appendix 2).
What are these four elements expected by AACP and ACPE of each graduating pharmacist?
Self-awareness – The graduate is able to examine and reflect on personal knowledge, skills, abilities,
beliefs, biases, motivation, and emotions that could enhance or limit personal and professional
growth.
Leadership – The graduate is able to demonstrate responsibility for creating and achieving shared goals,
regardless of position.
Innovation and Entrepreneurship – The graduate is able to engage in innovative activities by using
creative thinking to envision better ways of accomplishing professional goals.
Professionalism – The graduate is able to exhibit behaviors and values that are consistent with the trust
given to the profession by patients, other healthcare providers, and society.

▸
To meet these standards and needs, we have adapted dozens of respected leadership principles for
application in healthcare practices. We expect this Workbook will empower the on-campus facilitator (i.e.,
instructor, professor, volunteer experiential educator) in active learning activities (teaching, discussions, roleplaying) occurring in classrooms, augmented with on-campus or in-community activities. We suggest various
assignments, in the form of readings or instruments to complete, as well as an option for journal entries, to
help the participant reflect and document their evolving understanding of themselves and of others.
Here is your guide to the structure of each Module:
▷ ☞ Learning Objectives
▷ #.1. Readings or activities before class
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▷
▷
▷
▷
▷

#.2. Resources needed
#.3. In-class activities
#.4. Discussion questions
#.5. After-class assignments
#.6. Bibliography, references, & resources

▸
The AACP and ACPE priority for self-awareness matches our own view that the «Leader Within» must be
well understood.
This Workbook equips the on-campus facilitator with enough Modules to support a 1- or 2-credit course
(or major segments of a larger course). These Modules will be suitable for a full cohort of first-professionalyear students. Based on what experiences students on any given campus have, various Modules will be
suitable for students in each of the professional years, meeting the call for longitudinal engagement of
participants throughout the professional curriculum. Alternately, Modules can be selected for a capstone
course for senior students or an elective course elsewhere in a professional curriculum. Likewise, they should
help residents and other inquisitive people.
▸
Hey, you’re probably Gen Y or Gen Z. You don’t have to read the Modules in order. Hop around. You can
gain from a Module even if your esteemed facilitator doesn’t lead you through it.
▸
Now, a request for the obsessive-compulsives among our readers (you know who you are). If you would
like to keep a running list of the typos and misspellings and oddities you find as you use this Workbook, we
would be delighted to give it to the obsessive-compulsives on our editorial team (they know who they are) so
we can upgrade the next iteration of the Workbook. We will figure out some virtual way of saying thank you!
See Appendix 8 for the feedback form for mere mortals. Use the contact info there to send us your list of
fixes needed. Excelsior!

Leaders are trained, not born.
Copyright © 2020 by the Pharmacy Leadership & Education Institute, Inc. All rights reserved.

22

Lead←Grow→Shape: A Prescription for Life-Long Leader Development [PLEI.org]

Module «

1»

YOU WANT ME TO LEAD? ME?

☞ Learning Objectives:
Objective 1. To describe the relevance of self-awareness to personal development and actuation.
Objective 2. To describe the relevance of leadership to personal fulfillment and professional activity.
Objective 3. To describe how innovation and entrepreneurship can advance a clinician’s goals.
Objective 4. To describe how individual clinicians act within a professional covenant.
[maps to 2013 AACP Delphi Competencies, 2016 CAPE Educational Outcomes, and 2016 ACPE Standard 4]
1.1. Readings or activities before class:
First class of semester – not applicable.
1.2. Resources needed:
A. Course syllabus (from facilitator)
B. Workbook Module 1.
C. Article: Posner BZ. From inside out: Beyond teaching about leadership. J Lead Educ. 2009;8(1):1-10.
https://journalofleadershiped.org/wp-content/uploads/2019/02/8_1_Posner.pdf
1.3. In-class activities: Estimate: ⌚ 45 minutes. Your performance may vary.
Step 1. Facilitator describes course purpose and syllabus, sets expectations and timelines for the semester.
Step 2. Facilitator reviews text content of Module 1. Didactic-interactive format, evoking participation as
much as possible.
a. Review AACP and ACPE applications of self-awareness, leadership, innovation, entrepreneurship, and
professionalism.
b. Discuss competencies within leadership development (Table 1-A).
Use open-ended questions:
(1) How do the three categories differ from each other?
(2) Ask for comments about or examples of the competencies in the first group, in the second group,
in the third group.
c. Discuss guiding principles for leadership development (Table 1-B).
(1) How do the three categories differ from each other?
(2) Ask for comments about or examples of the principles in the first group, in the second group, in
the third group.
(3) What is the difference between a competency and a guiding principle (why two different lists)?
d. Discuss connections between CAPE Educational Outcomes and pharmacy leadership (Table 1-C).
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(1) Does anybody doubt that the tasks and behaviors described have leadership or similar skills at
their core?
(2) Is anybody surprised or confused by these entries?
Step 3.
a. Read text below. [This is a prompt to get the participants to read the text for themselves, not that they
should read it out loud.]
b. Assignment(s) for next class.
By continually enhancing your knowledge of yourself, you will be happier, increasingly effective, and
more influential. At its foundation, leadership = influence. We cannot promise you greater wealth, but we are
reasonably confident you will become more satisfied and more fulfilled.
This is a Workbook about developing leadership and other personal skills. Yes, leadership is a skill.
Everyone can take their current level of leadership skill and increase it. No matter what you think, no matter
how shy or introverted you claim to be, you already have some leadership skill that can be enhanced.
Everyone leads in some capacity, whether you realize it or not. There are the obvious leaders who lead
externally at their workplace, within professional and community groups, at home, and within families. Let’s
call them leaders-with-gavels or leaders-at-podiums. And then there are the millions of ways informal
leadership is expressed.
Look at the table of contents and you will see various topics highly relevant to the workplace. But we will
not start with work-related topics.
Instead, we must start internally, with the leader that exists within each of us, the selves that lead our
lives and exert influence over what we think, how we feel, how we react, what we do, and why we do. While
you may not be able to fully control or influence your environment, you surely can control and influence your
role in your surroundings.
That is where we will start. We will begin «Within». That is the purpose of this Workbook, to help you
look inside and grow, and then shape the world around you.
With this in mind, the early Modules contain various exercises to help you better understand yourself.
One of the sayings of Siddhārtha Gautama (known as the Buddha) is relevant here:
“First, one would get oneself established in what is proper;
Then one would advise another. [Thus] the wise one would not suffer.”
The Dhammapada—The Sayings of the Buddha
Chapter XII, The Self, Verse 158

Regardless of your religious preference, this reflection calls us to attend to the «Leader Within» before
endeavoring to direct or instruct others. Another way to think about this is akin to preparing for takeoff
inside a commercial airplane. Flight attendants advise us that if there is a change in cabin pressure and
oxygen masks fall from their storage compartments, passengers should first secure their own mask, before
helping those around them. Similarly, we contend that the foundation of leader development rests upon our
ability to attend to our personal leadership oxygen supply first.
The leadership and other skills addressed in this Workbook deal with various roles you will take on in
your professional life and your personal life: Self, Learner, Manager, Facilitator, Advocator, Collaborator,
Communicator, Professional, Spouse, Parent. The readings and exercises will help focus on four aspects
recognized by academic leaders as essential to your preparation to become a health professional: selfawareness, leadership, innovation and entrepreneurship, and professionalism (see Appendices 1 and 2 for
details, including how the Modules of this Workbook map to the relevant standards and competencies).
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Self-awareness – Examine and reflect on personal knowledge, skills, abilities, beliefs, biases, motivation,
and emotions that could enhance or limit personal and professional growth.
Leadership – Demonstrate responsibility for creating and achieving shared goals, regardless of position.
Innovation & entrepreneurship – Engage in innovative activities by using creative thinking to envision
better ways of accomplishing professional goals.
Professionalism – Exhibit behaviors and values that are consistent with the trust given to the profession
by patients, other healthcare providers, and society.
It is no accident that the description of leadership above includes the phrase “regardless of position.” The
ability to lead can enhance each of the aforementioned roles, even if you believe that the role “Leader” does
not fit your persona. Influence is exerted in myriad ways that are unrelated to job title or elected position.
Thus, lower-case “leader” fits everyone. Be attentive and we will show you a few dozen of the myriad ways.
We will help you assess your own baseline of knowledge and understanding, and then help you measure
your progress in knowledge, skills, abilities, behaviors, and attitudes. Our mutual goal is to help you apply
self-awareness, leadership, innovation & entrepreneurship, and professionalism within a healthcare practice
and in a personal life.
Many of pharmacy’s recent academic leaders blazed a trail in 2013-2016 for us to follow in this inquiry
into leadership and professionalism. Table 1-A shows a list of competencies that your college expects you and
your peers to master. Fear not, each of them is within your grasp.

Table 1-A. 2013 Delphi-Derived Competencies for Pharmacy Student
Leadership Development
Leadership Knowledge
Competency 1: Explain the importance of leadership in pharmacy.
Competency 2: Recognize that leadership comes from those with and without titles.
Competency 3: Distinguish between leadership and management.
Competency 4: Describe the characteristics, behaviors and practices of effective leaders.
Personal Leadership Commitment
Competency 5: Demonstrate self-awareness in leadership.
Competency 6: Engage in personal leadership development.
Leadership Skill Development
Competency 7: Develop a shared vision for an initiative or project.
Competency 8: Collaborate with others.
Competency 9: Lead members of a team.
Competency 10: Develop knowledge of organizational culture.
Competency 11: Outline change processes.
Source: Janke KK, Traynor AP, Boyle CJ. Competencies for student leadership development in doctor of pharmacy curricula to
assist curriculum committees and leadership instructors. Am J Pharm Educ. 2013 Dec 16;77(10):222.
www.ncbi.nlm.nih.gov/pmc/articles/PMC3872941/pdf/ajpe7710222.pdf

As you study leadership and enhance the lower-case leader within you, you will learn the many ways
leadership is exhibited in a practice site. Leaders do not need a title to lead (to influence). You will learn how
a Venn diagram of leadership and management would be drawn. From your own observations, you will
describe how effective (and ineffective) leaders act.
As you dive into these learnings, you will come to realize what strengths of leadership you have now, and
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how you can reinforce or enhance other aspects. Dozens of leadership inventories are available, and you will
try out a few for yourself. Even when you have little enthusiasm to go boldly, you will be sufficiently skilled to
recognize these traits in others or at least help them appreciate their strengths.
From your baseline, you will start experimenting in the real world with strengthening your leadership
neurons and muscles and vocabulary. You will inspire others towards a common goal, lead small projects,
learn about followership, learn about getting things done in complex organizations, learn how to get groups
to agree on and implement change.
“…And any skill can be developed, strengthened and enhanced given the motivation and desire along with
practice and feedback, role models, and coaching….” Posner BZ. J Lead Educ. 2009;8(1):1-10.

We’re talking about human nature here, so let’s discuss fear. Which do you fear more: the mathematical
skills needed for pharmacokinetic calculations or the social elements of working with others towards a
common goal? We will leave pharmacokinetics to other experts and give you tips about human nature that
will help you succeed. Fear not.
How should we approach programs to develop leaders among student professionals? Table 1-B offers a
framework of guiding principles. To start, why bother? In fact, all student professionals need these skills, so
that they may engage in patient-centered care or care for populations of people, no matter which practice
setting they ultimately choose.
Next, what must we attend to when investing in leader development? First, we start with the self. We
must consider in-classroom, on-campus, and in-community elements (the exercises in this Workbook will
address each of these), from now until graduation (and beyond).
And what elements are essential? Experts agree that position is irrelevant, that each person can lead and
must choose whether to lead, that we should aim for improvement of the common good, that none of us is
an island, that there are many paths to the destination, and that leading is one of multiple roles we will play
in our profession and in our lives.
Indeed, various leadership styles have been described, including authoritarian, democratic, laissez-faire,
participative, paternalistic, servant, situational, transactional, transformational, and others. We will explore
these, comparing and contrasting.

Table 1-B. Guiding Principles for Pharmacy Student Leadership
Development
Motivation for Teaching & Learning
Guiding Principle 1: Leadership is important for all student pharmacists to develop.
Guiding Principle 2: Leadership can be learned.
Fundamental Precepts
Guiding Principle 3: Student leadership development must focus on student self-development.
Guiding Principle 4: Leadership development should take place in a wide variety of settings including
didactic curriculum, experiential curriculum, and extra-curricular involvement.
Guiding Principle 5: Leadership development requires many “teachers” from whom students can learn.
Guiding Principle 6: A person’s leadership development is continuous.
Core Tenets
Guiding Principle 7: Anyone has the potential to lead regardless of background, position or title.
Guiding Principle 8: Leadership is a choice.
Guiding Principle 9: Leadership is principle-based and rooted in the common good.
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Guiding Principle 10: Leadership involves relationships with people.
Guiding Principle 11: There is no single right way to lead.
Guiding Principle 12: Leadership and management are distinct activities.
Source: Traynor AP, Boyle CJ, Janke KK. Guiding principles for student leadership development in the doctor of pharmacy
program to assist administrators and faculty members in implementing or refining curricula. Am J Pharm Educ. 2013 Dec
16;77(10):221. www.ncbi.nlm.nih.gov/pmc/articles/PMC3872940/pdf/ajpe7710221.pdf

So, why teach leadership stuff to each member of a professional class? Only one of us will be “class
president…”
Because everyone can lead. And each of us will be called to lead in some way at some point in time.
Because practice sites would be better places if more people led more often.
Because community, inpatient, long-term care, administrative, and other practice settings need more
people who can organize teams to effect change and achieve shared goals, managers must be able to
organize teams toward professional goals.
Because patients need enhanced care from a collection of well-educated, highly skilled, compassionate
and empathetic, interprofessional teams, clinicians need to secure their proper place on the team to enhance
the performance of the team.
Pharmacists need to engage in activities that actually deliver their potential value, increase access to and
quality of care, and decrease costs as they ensure optimal medication use. That is pharmacy’s contribution –
responsibility and accountability for medication optimization – and it enhances the role of others on the
healthcare team.
Interprofessional teams of physicians, nurses, pharmacists, and others must build trust, contribute
efficiently and effectively, and deliberate consciously. Researchers must choose between options, organize
teams, and overcome obstacles. Academics must navigate organizational processes.

▸
How are we doing so far – to convince you that leadership can be learned and that there are leadership
roles for everyone? Are we helping you see the utility and necessity of spending time developing your
leadership neurons and muscles and vocabulary?
See Table 1-C for a deliberate list of examples of how leadership skills apply to the work of a pharmacy.
Note that the learnings and the skills overlap.

Table 1-C. Connections between CAPE Educational Outcomes &
Pharmacy Leadership
Foundational Knowledge (Learner 1.1): PharmD graduates should be able to explain the importance of
leadership in pharmacy; recognize that leadership comes from those with and without titles; describe the
characteristics, behaviors, and practices of effective leaders; distinguish between leadership and
management; and be familiar with the leadership model/framework used by the school.
Medication Use Systems Management (Manager 2.2): To optimally evolve and manage medication use
systems, PharmD graduates should be able to develop knowledge of an organizational culture; develop a
shared vision for an initiative or project; and outline change processes.
Patient Advocacy (Advocate 3.3): PharmD graduates should be able to empower patients to take
responsibility for their overall health outcomes; advocate for a health system that represents patient
interests; and shift the paradigm of health delivery to a patient-centered, team-based approach.
Interprofessional Collaboration (Collaborator 3.4): PharmD graduates should be able to lead members of a
team; apply leadership practices that support collaborative practice and team effectiveness; and
collaborate with others.
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Communication (Communicator 3.6): PharmD graduates should be able to develop skills of persuasion and
influence; communicate a shared vision; and communicate clearly and concisely.
Self-awareness (Self-Aware 4.1): PharmD graduates should be able to demonstrate self-awareness in
leadership.
Innovation and Entrepreneurship (Innovator 4.3): PharmD graduates should be able to embrace and
advocate changes that improve patient care; develop new and innovative services and/or practices; and
identify a customized training path if a predetermined one does not exist for a specific specialty or
practice area.
Professionalism (Professional 4.4): PharmD graduates should be able to engage in ongoing personal
leadership development and find opportunities for professional engagement through active membership
and positional/non-positional leadership roles.
Source: Janke KK, Nelson MH, Bzowyckyj AS, Fuentes DG, Rosenberg E, DiCenzo R. Deliberate integration of student leadership
development in doctor of pharmacy programs. Am J Pharm Educ. 2016 Feb 25;80(1):2.
www.ncbi.nlm.nih.gov/pmc/articles/PMC4776295/pdf/ajpe8012.pdf

Schools of the health professions are in the clinician-development business. One might argue that
leadership is inherent in the education of a clinician. We contend that, if that were the case, there would not
be a deliberate need to focus upon leader development by the academic community through standards and
policy papers describing educational outcomes.
Leader development must be intentional and it starts with a focus on promoting the individual excellence
of each student professional. These Modules offer a series of primers on self-awareness, leadership,
innovation, professionalism, management, communication, and other fundamental components for
mastering clinical practice, in all its varied forms. We will just be scratching the surface, of course. Courses
like this could run full-time for years.
First, be confident. Have faith in yourself. The trick lies in learning how to harness the skills already inside
you and making them even better than they are right now. Student professional are just a few steps away
from that “magic moment” (i.e., licensure) when they will be primary problem-solvers and decision-makers
themselves. Developing skills beyond what we first understand is what will differentiate us from those with
the same initial ability but who do nothing with it!
Realize that not all skills may have immediate utility or that a skill used today could apply tomorrow in a
totally different situation. Tomorrow, you will be different too – older and wiser with greater curiosity and
ultimately vision that helps to illuminate your blind spots and enables you to take action to shape direction.

▸
Seen any good clinicians lately? A good clinician is easy to recognize: a good patient-counselor and
advocate, a reasoning problem-solver, a good decision-maker, a creative planner, a good manager of people,
resources, and time. Anyone can be a better clinician than he or she is today. You can be even more of a
leader in clinical care than you are today.
Education, growth, and development are continual processes. We do not stop learning new facts about
drugs the day we graduate. Life-long learning is essential for clinicians, so that we remain competent to
deliver direct or indirect patient-centered care; this is required of us until we live no more. Neither do we
ever stop learning about people. And that is what leadership and management and communication are all
about: people.
“Teaching about leadership is necessary to enable others to lead effectively,
but it is not sufficient. Not sufficient in the sense that leadership requires doing
and leadership development therefore requires action-learning (or learning on the job)
to find one’s voice, develop, and hone one’s skills.”
Posner BZ. J Lead Educ. 2009;8(1):1-10.
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We believe it, so multiple exercises in this Workbook will get you up out of your seats and send you into
exercises and into communities to do the activities of leadership. At the same time, you will be focused on
being a leader, accepting where you are today while you are on your way to tomorrow.
1.4. Discussion questions:
Per facilitator
As you get to know these participants, probe for how they feel they are as leaders.
In what ways are they confident, in what ways are they hesitant?
What skills do they possess amply? Upon what skills do they know they want to work?
How has their college experience helped so far? With what would they like this course to help?
Encourage them to take ample notes, so they can see their maturation at the end of the semester.
Journals:
Many leadership scholars encourage introspection by means of journal writing and reflection exercises to
help participants develop more deep-rooted awareness of their own emotions, motivations, and skills or
to allow for new habits to take root. This Workbook does not require journaling exercises on the part of
participants, but facilitators can easily add such elements to a course built with this Workbook as a
keystone.
For more information about journal writing and similar approaches, consult literature such as the following:
Maellero R. The learning journal bridge: From classroom concepts to leadership practices. J Lead Educ.
2013;12(1):234-44. https://journalofleadershiped.org/wp-content/uploads/2019/02/12_1_Maellaro.pdf
Olsen PE. The use of portfolios in leadership education. J Lead Educ. 2009;7(3):20-27.
https://journalofleadershiped.org/wp-content/uploads/2019/02/7_3_Olsen.pdf
Roberts C. Developing future leaders: The role of reflection in the classroom. J Lead Educ. 2008;7(1):116-30.
https://journalofleadershiped.org/wp-content/uploads/2019/02/7_1_Roberts.pdf
1.5. After-class assignments:
A. Review syllabus and enter key assignment dates into your calendar.
B. Read all portions of text above not discussed in depth during class.
C. Practice highlighting text and adding notes via the Kindle app functions specific to your personal device
(see “Studying with a Kindle® or Kindle® App”).
D. Read and be ready to discuss: Posner BZ. From inside out: Beyond teaching about leadership. J Lead Educ.
2009;8(1):1-10. https://journalofleadershiped.org/wp-content/uploads/2019/02/8_1_Posner.pdf
E. [Optional] Read blogpost: Sze D. Maslow: The 12 Characteristics of a Self-Actualized Person, 21 Jul 2015.
www.huffingtonpost.com/david-sze/maslow-the-12-characteris_b_7836836.html
F. Fulfill the before-class activities for the next Module assigned by your facilitator.
G. [Optional] Facilitators: You may want to pull forward the assignment related to Annex 2-2 to this point in
the curriculum. Your choice.
1.6. Bibliography, references, & resources:
Carter JR, Palihawadana M, eds. The Dhammapada: The Sayings of the Buddha. New York: Oxford University
Press, 2008.
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Erhard W, Jensen MC, Granger KL. Creating Leaders: An Ontological/Phenomenological Model. In: Snook S,
Nohria N, Khurana R, eds. The Handbook for Teaching Leadership. New York: Sage Publications, 2012.
Harvard Business School NOM Unit Working Paper 11-037; Barbados Group Working Paper No. 10-10;
Simon School Working Paper Series No. FR 10-30, http://ssrn.com/abstract=1681682.
Flashcards via Quizlet, https://quizlet.com/class/3716098/, Aspects of Each Pharmacist » 5 terms
Janke KK, Nelson MH, Bzowyckyj AS, Fuentes DG, Rosenberg E, DiCenzo R. Deliberate integration of student
leadership development in doctor of pharmacy programs. Am J Pharm Educ. 2016 Feb 25;80(1):2.
www.ncbi.nlm.nih.gov/pmc/articles/PMC4776295/pdf/ajpe8012.pdf
Janke KK, Traynor AP, Boyle CJ. Competencies for student leadership development in doctor of pharmacy
curricula to assist curriculum committees and leadership instructors. Am J Pharm Educ. 2013 Dec
16;77(10):222. www.ncbi.nlm.nih.gov/pmc/articles/PMC3872941/pdf/ajpe7710222.pdf
Posner BZ. From inside out: Beyond teaching about leadership. J Lead Educ. 2009;8(1):1-10.
https://journalofleadershiped.org/wp-content/uploads/2019/02/8_1_Posner.pdf
Traynor AP, Boyle CJ, Janke KK. Guiding principles for student leadership development in the doctor of
pharmacy program to assist administrators and faculty members in implementing or refining curricula.
Am J Pharm Educ. 2013 Dec 16;77(10):221.
www.ncbi.nlm.nih.gov/pmc/articles/PMC3872940/pdf/ajpe7710221.pdf

Some leaders have titles. Many do not.
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Annex 1-1. Template for Co-Curricular Program
Separate annex documents available to facilitators upon request (LeadGrowShape@plei.org).
Facilitators may modify, augment, or substitute other elements as desired.
Step 1. Participant and facilitator assess the participant’s personal situation and needs, explore options, and
agree on an individualized plan for growth. Success is defined as personal growth, accumulation of
experiences, contribution to others, and achievement of co-curricular outcomes. Each program of activity
is individualized to each participant’s goals and needs.
Discuss with your facilitator the areas in which you would like to improve or explore. Select at least
one activity from each of the domains from the following table. The options selected should
match areas where you need or want to grow.
Some the small-group activities in following Modules may need to be modified into self-reflective
activities, if the Module is explored by an individual participant. Better would be for small groups
of participants pursuing similar objectives to band together to conduct the activity collectively.
Step 2. Participants follow local procedures to document their experiences and progress, typically compiled in
a portfolio. Periodic journal entries, reflection exercises, or essays may be included, according to local
procedures. By end of academic year (or other specified time point), participant creates a summary
document to assess accomplishments during the preceding time interval.
Step 3. Facilitator provides feedback and assessment to the participant. Annex 1-R offers a related rubric.
See also Appendix 1 for a table summarizing how the Key Elements of ACPE Standard 4 map to LGS Modules.
Likewise, tables in Appendix 2 map the AACP CAPE competencies and outcomes to LGS Modules.
Domain

SelfAwareness

Category of
Options for Personal Plan
Experience or Inquiry

▸ Reflect on
knowledge, skills,
beliefs, biases,
motives, and
emotions

Assessment
Options

▸ Initial self-reflection: Modules 2 & 3
▸ Personality
▸ Formal personality inventory, Module 8 (e.g.,
inventory results
StrengthsFinder®)
▸ Output of
▸ Exploring failure, Module 6
exercises within
Modules
▸ Your own path, Module 9
▸ Summary
▸ How others see you, Module 11
reflective essay
▸ Conflict management, Module 33

▸ Professionalism basics, Modules 12 and 21
▸ Legislative advocacy, Module 25
▸ Act consistently
▸ Listening skills, Module 10
with trust given by
▸ Interprofessional relations, Module 23
Profession- society
alism
▸ Patient advocate ▸ Prepare incoming class for white-coat
ceremony
▸ Interprofessional
▸
Attend
state, regional, national meetings
collaboration
▸ Participate in professional association
competitions
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▸ Output of
exercises within
Modules
▸ Elements from
legislative
activity
▸ Project or
activity output
▸ Summary
reflective essay

▸ Foundational
knowledge
▸ Communication
Leadership ▸ Responsibility for
creating and
achieving shared
goal

▸ Time management, Module 4
▸ Meeting management, Module 30
▸ Leadership project, Module 5
▸ Motivation, Module 7
▸ Leadership versus management, Modules 13,
18, and 19
▸ Team dynamics, Module 14
▸ Situational leadership, Module 15
▸ Mission, values, vision, Module 17
▸ Seeing leadership, Module 21
▸ Assessing guests, Module 22
▸ Exploring followership, Module 24
▸ Communication skills, Modules 26, 27, & 28
▸ Goal alignment, Module 29
▸ Problem-solving process, Module 31
▸ Disciplined decision making, Module 32
▸ Shaping your environment, Modules 34 and
35
▸ Leadership results (with or without title)
within a student organization

▸ Output of
exercises within
Modules
▸ Project or
activity output
▸ Attend events
▸ Book club
(review)
▸ Summary
reflective essay

Innovation ▸ Advocate for
&
change
Entrepre- ▸ Introduce new
neurship
approaches

▸ Shared vision, Modules 16 and 20
▸ Elements of business plan, Module 20
▸ Organize internship-opportunities event
▸ Organize career panel, post-graduate
opportunities
▸ APhA Career Pathways

▸ Output of
exercises within
Modules
▸ Project or
activity output
▸ Summary
reflective essay

For more information about journal writing and similar approaches, consult literature such as the following:
Maellero R. The learning journal bridge: From classroom concepts to leadership practices. J Lead Educ.
2013;12(1):234-44. https://journalofleadershiped.org/wp-content/uploads/2019/02/12_1_Maellaro.pdf
Olsen PE. The use of portfolios in leadership education. J Lead Educ. 2009;7(3):20-27.
https://journalofleadershiped.org/wp-content/uploads/2019/02/7_3_Olsen.pdf
Roberts C. Developing future leaders: The role of reflection in the classroom. J Lead Educ. 2008;7(1):116-30.
https://journalofleadershiped.org/wp-content/uploads/2019/02/7_1_Roberts.pdf
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Annex 1-R. Suggested Rubric for Overall Experience
Separate annex documents available to facilitators upon request (LeadGrowShape@plei.org).
Facilitators may augment or substitute other rubric(s) for your specific learning experience.
Select from among these rows for sub-domains and goals to pursue during the desired interval.
Competency:
Self-Awareness

Noteworthy

Satisfactory

Insufficient

Expresses in own words
at least three domains or
Self-assessment analysis ways in which he/she
“shows up”
[ ]
Identifies three or more
Link between activities matches or mismatches
and expression of
between activities and
personal core values
values
[ ]
Names at least two
From understanding of
obstacles AND two
personal core values,
future actions, to better
identifies obstacles or
express core values.
future actions
[ ]
Logically describes
positive and negative
Self-assessment of how aspects of others’
others perceive me
perceptions and their
implications
[ ]
Logically describes needs
in self-awareness,
Self-reflection
including a plan to grow
with actionable steps
[ ]
Professionalism

Expresses in own words
one or two domains or
ways in which he/she
“shows up”
[ ]
Identifies one or two
matches or mismatches
between activities and
values
[ ]
Names one obstacle AND
one future action, to
better express core
values.
[ ]

Unable to express in own
words any domain or
way in which he/she
“shows up”
[ ]
Unable to Identify any
matches or mismatches
between activities and
values
[ ]

Logically describes
positive and negative
aspects of others’
perceptions
[ ]

Unable to describe
positive and negative
aspects of others’
perceptions
[ ]

Logically explains at least
five elements of the oath
Oath of a Pharmacist (or
and how they apply to
Other Profession)
professional practice
[ ]

Logically explains three
to four elements of the
oath and how they apply
to professional practice
[ ]

Unable to express at
least one obstacle and at
least one future action
[ ]

Logically describes needs Unable to describe needs
in this domain
in this domain
[ ]
[ ]
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Logically explains no
more than two elements
of the oath and how they
apply to professional
practice
[ ]

Code of Ethics

Traits of a professional

Administrators,
managers, & leaders

Self-reflection

Logically explains at least
six elements of the code
and how they apply to
professional practice
[ ]
Names and puts in
context at least eight
traits of a professional
[ ]
Given prompts, logically
explains differences
among administrators,
managers, and leaders
for two-thirds or more of
the parameters
[ ]
Logically describes needs
in professionalism,
including a plan to grow
with actionable steps
[ ]

Logically explains four to
five elements of the code
and how they apply to
professional practice
[ ]
Names and puts in
context six to seven traits
of a professional
[ ]
Given prompts, logically
explains differences
among administrators,
managers, and leaders
for one-third to twothirds of the parameters
[ ]

Explains no more than
four elements of the
code and application to
professional practice
[ ]
Names and puts in
context five or fewer
traits of a professional
[ ]
Given prompts, logically
explains differences
among administrators,
managers, and leaders
for less than one-third of
the parameters
[ ]

Given prompts,
recognizes caption or
characteristics of at least
four leadership styles
[ ]
Logically describes, in
context, at least six
effective communication
principles
[ ]
Accurately defines
mission, values, vision,
strategy, objective,
tactics, and brand, plus
2+ examples of each
[ ]
Conveys vision,
assembles team,
executes project,
evaluates performance
[ ]
Identifies at least three
helpful or disruptive
behaviors, relative to
team goals
[ ]

Given prompts,
recognizes caption or
characteristics of two or
three leadership styles
[ ]
Logically describes, in
context, four to five
effective communication
principles
[ ]
Accurately defines
meaning of mission,
values, vision, strategy,
objective, tactics, and
brand
[ ]

Given prompts,
recognizes caption or
characteristics only one
leadership style
[ ]
Logically describes, in
context, up to three
effective communication
principles
[ ]
Unable to accurately
define meaning of
mission, values, vision,
strategy, objective,
tactics, and brand
[ ]

Conveys vision,
assembles team,
executes project
[ ]

Unable to complete
project
[ ]

Identifies one or two
helpful or disruptive
behaviors, relative to
team goals
[ ]

Unable to Identify any
helpful or disruptive
behaviors, relative to
team goals
[ ]

Logically describes needs Unable to describe needs
in this domain
in this domain
[ ]
[ ]

Leadership

Leadership styles

Communication
principles

Mission, values, and
vision

Project design and
execution

Team relationships
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Logically describes needs
in leadership, including a
Self-reflection
plan to grow with
actionable steps
[ ]
Innovation & Entrepreneurship
Names at least three
aspects in which teams
Value of teamwork
outperform individual
efforts
[ ]
Logically explains at least
six elements of a detailed
Business Plans
business plan
[ ]
Describes at least three
ways that an
Innovation
organization
demonstrates innovation
[ ]

Elevator Speech

Representing pharmacy
outside of pharmacy

Self-reflection

Compellingly conveys the
vision for a project, how
it would be resourced
and accomplished, with a
reasonable timeline
[ ]

Logically describes needs Unable to describe needs
in this domain
in this domain
[ ]
[ ]

Names one or two
aspects in which teams
outperform individual
efforts
[ ]
Logically explains at least
four elements of a
detailed business plan
[ ]
Describes one or two
ways that an
organization
demonstrates innovation
[ ]
Describes all key
elements of a project,
how resourced and
accomplished, with a
timeline, but with details
not described
[ ]
Logically explains one or
two points that
pharmacists should
convey to nonpharmacists, to explain
our situation
[ ]

Logically explains at least
three points that
pharmacists should
convey to nonpharmacists, to explain
our situation
[ ]
Logically describes needs
in innovation and
Logically describes needs
entrepreneurship,
in this domain
including a plan to grow
[ ]
with actionable steps
[ ]

Unable to name at least
one aspect in which
teams outperform
individual efforts
[ ]
Logically explains up to
three elements of a
detailed business plan
[ ]
Unable to describe any
way that an organization
demonstrates innovation
[ ]
Describes some elements
of a proposed project,
but with key details not
described
[ ]
Unable to logically
explain any point that
pharmacists should
convey to nonpharmacists, to explain
our situation
[ ]
Unable to describe needs
in this domain
[ ]
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Module «

2»

PEOPLE IN GROUPS, PEOPLE IN A PRACTICE

☞ Learning Objectives:
Objective 1. To describe how people act alone or when they come together in groups.
Objective 2. To describe goals and communication methods within various groups.
Objective 3. To describe how individuals influence group efforts to achieve common goals.
Objective 4. To evaluate an individual leader in an historic context and reflect on how that experience applies
in contemporary settings.
[maps to 2013 Delphi Competency 1: Explain the importance of leadership in pharmacy; Competency 2:
Recognize that leadership comes from those with and without titles; ACPE Standard 4.2. Leadership]
Before we get too far into the essence of who you are and how you lead, we need to consider how
individuals interact in teams, including healthcare teams. After all, Stephen Covey encourages us to “begin
with the end in mind.” Thus, this Module helps you take inventory of people and how they interact with each
other in colleges, in social settings, in a clinic or pharmacy, within a broader healthcare network, within the
surrounding community, within the profession, within families.
Clinicians are called on to exhibit leadership in a wide variety of patient-care settings. Regardless of their
job title or position within an organization, clinicians can set agendas, influence progress, enable change, and
achieve goals.
2.1. Readings or activities before class:
Read and be prepared to discuss: Posner BZ. From inside out: Beyond teaching about leadership. J Lead Educ.
2009;8(1):1-10. https://journalofleadershiped.org/wp-content/uploads/2019/02/8_1_Posner.pdf
2.2. Resources needed:
A. Posner BZ. From inside out: Beyond teaching about leadership. J Lead Educ. 2009;8(1):1-10.
https://journalofleadershiped.org/wp-content/uploads/2019/02/8_1_Posner.pdf
B. Annex 2-1. Leadership Roles in Various Settings
C. Annex 2-2. Brief Report on a Leading Figure in a Profession’s History
2.3. In-class activities: Estimate: ⌚ 45 minutes. Your performance may vary.
Step 1. Questions? Ask for any questions or comments lingering from the previous class.
Step 2. Stage-Setting. Facilitator reviews text content of Module 2. Didactic-interactive format, evoking
participation as much as possible:
a. Facilitator leads a 10- to 15-minute discussion of the Posner article: key points, applications to
personal life, application to a practice site, application to professional societies.
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b. Using Annex 2-1, facilitator leads a 10- to 20-minute interactive discussion of various groups, their
goals, their leaders, their subgroups, their activities, and their means of communication. Point out
the first two examples (i.e., beehive, basketball team). Then call on the participants to fill in the blank
spaces for several of the other teams. Discuss in class.
c. Facilitator discretion: Using Annex 2-2, Brief Report on a Leading Figure in a Profession’s History,
facilitator gives an assignment to read a succinct biography of a leader and write a short report (or
journal entry) about that person and lessons to be gleaned for their personal life and professional
life. Even if you give no out-of-class assignment, you could lead an in-class discussion on what
constitutes a “hero” and who has contributed to the profession in which domains.
Suggestions for biographies appear below. Note: the suggestions derive from various literature reviews
and are underrepresented in terms of women and ethnic minorities – encourage participants to substitute
another accomplished leader meaningful to them, if they prefer. Give us feedback on additional biographies
we could add to this list in the next edition: email LeadGrowShape@plei.org.
Remind the participants to beware of assumptions. Many biographies of historical figures, especially
short ones, tend to highlight only the positive aspects or accomplishments of that person. In fact, all leaders
have human flaws. So, ask the participants to point out negative traits or limitations (as well as the positive),
and what is unstated or unknown about the leader they chose. While they may not be able to find out for
sure in the time available, they can show themselves to be curious learners who come to expect that
strengths occur alongside limitations.
2.4. Discussion questions:
Per facilitator
2.5. After-class assignments:
A. Facilitator discretion: Using Annex 2-2, read a succinct biography of a leader and write a _-page report
about that person and lessons to be gleaned for their personal life and professional life.
B. Fulfill the before-class activities for the next Module assigned by your facilitator.
2.6. Bibliography, references, & resources:
Covey SR. The 7 Habits of Highly Effective People. New York: Simon Schuster, 1989.
Posner BZ. From inside out: Beyond teaching about leadership. J Lead Educ. 2009;8(1):1-10.
https://journalofleadershiped.org/wp-content/uploads/2019/02/8_1_Posner.pdf
Rickert DR, Smith RE, Worthen DB. The ‘seven habits’: Building pharmacist leaders. Am Pharm. 1992
Aug;32(8):48-52.
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Annex 2-1. Leadership Roles in Various Settings
Separate annex documents available to facilitators upon request (LeadGrowShape@plei.org).
Discuss sections A and B of this Annex. Fill in blanks in section C and those other sections directed by your
facilitator. For section D and section E, choose one or more groups you belong to. Sections F, G, H, and I
offer opportunities to evaluate various practice settings.
A. Group: Beehive
Group goals:
Positional leader(s):
Informal leader(s):
Subteams of group:
Activities:
Communication
formal:
informal:

Survival, propagation
Queen bee
--Drones, workers, queens
Pollen collection, honey production, egg management
Antennae, dance, chemicals and odors
---

B. Group: Basketball teams (women’s or men’s)
Group goals:
Win game, win league championship
Personal goals:
Starting position, scoring record
Positional leader(s):
Captain, coach, general manager
Informal leader(s):
Point guard, more-experienced member, other ___
Subteams of group:
Offense, defense
Activities:
Inbounding, driving, defense, scoring, foul shots, et cetera
Communication
formal:
Huddles, practices
informal:
Play calls
C. Group: School of Pharmacy or Other Health Profession
▸
Group goals:
Personal goals:

▸

Positional leader(s):

Dean
▸

Informal leader(s):
Subteams of group:
Activities:

▸
▸

Communication
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formal:
informal:

▸
▸



D. Group: Social group 1
_______________________⌨
(your choice: APhA-ASP chapter, Canadian Association of Pharmacy Students & Interns (CAPSI) chapter,
sorority chapter, fraternity chapter, chess club, student government association, church choir, scout
troop, ROTC battalion, newspaper, yearbook, sports team, Phi Lambda Sigma, Rho Chi, other)
▸
Group goals:
Personal goals:

▸

Positional leader(s):

▸

Informal leader(s):
Subteams of group:
Activities:

▸
▸
▸

Communication
formal:
informal:

▸
▸



E. Group: Social group 2
________________________⌨
(your choice: APhA-ASP chapter, CAPSI chapter, sorority chapter, fraternity chapter, chess club, student
government association, church choir, scout troop, ROTC battalion, newspaper, yearbook, sports team,
Phi Lambda Sigma, Rho Chi, other)
▸
Group goals:
Personal goals:

▸

Positional leader(s):

▸

Informal leader(s):
Subteams of group:
Activities:

▸
▸
▸

Communication
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formal:
informal:

▸
▸

F. Group: Community pharmacy or ambulatory clinic
▸
Group goals:
Personal goals:

▸

Positional leader(s):

▸

Informal leader(s):
Subteams of group:
Activities:

▸
▸
▸

Communication
formal:
informal:

▸
▸

G. Group: Inpatient pharmacy or ward or service
▸
Group goals:
Personal goals:
Positional leader(s):
Informal leader(s):
Subteams of group:
Activities:

▸
▸
▸
▸
▸

Communication
formal:
informal:

▸
▸

H. Group: Other practice site:

________________________
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▸

Group goals:

▸

Personal goals:
Positional leader(s):
Informal leader(s):
Subteams of group:

▸
▸
▸
▸

Activities:
Communication

▸

formal:

▸

informal:

I. Group: Healthcare institution
Group goals:

▸

Personal goals:

▸

Positional leader(s):

▸

Informal leader(s):

▸

Subteams of group:

________________________

▸
▸

Activities:
Communication
formal:
informal:

▸
▸
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Annex 2-2. Report on a Leading Figure in a Profession’s History
Separate annex documents available to facilitators upon request (LeadGrowShape@plei.org).
Read a succinct biography of a leader and write a short report about that person and lessons to be gleaned
for your personal life and professional life.
The following list offers options for evaluating an historic leader in pharmacy. The list contains few historical
figures who were women or members of ethnic minorities, largely because relatively few graduated from
pharmacy programs until the second half of the 20 th century. Certainly, many female leaders and leaders
of color have made and are making their mark on pharmacy as a profession since then. Perhaps the
“Additional Sources” section contains a reference more relevant to you.
You may wish to select a figure based on contribution type (see themes below), historical era, or geographic
or fraternal connection. Or you may want to select a figure relevant to your state, province, or school. If
you would prefer to substitute a different historical figure for this exercise, please propose that leader to
your facilitator. To suggest additional biographies to feature in this list in our next edition, email
LeadGrowShape@plei.org.
Questions to address in your report:

▶
▶
▶
▶
▶
▶
▶

What were this person’s leadership traits and behaviors?
What catalysts (e.g., graduate degree, skills, talents, luck) for the perceived success can you identify?
What lessons in innovation are offered by this individual?
What lessons in professionalism are offered by this individual?
What lessons did you take from this assignment related to your own self-awareness?
No human is perfect. What negative traits or limitations are known about this person?
If you had more time to investigate, what negative traits or limitations might you check for?

Themes:
Association Leadership: Andersen, Apple, Archambault, Chauncey Cooper, Dunning, Gloria Francke,
Hynson, Kremers, Lascoff, Little, Newcomb, Parker, Parrish, Prescott, Procter, Runge, Schaefer,
Smith, Swain, Tice, Whelpley, Whitney.
Community Practice: Beringer, Butler, Diehl, Dow, Dunning, Durham, Henry, Hynson, Lascoff, Proctor,
Runge, Smith, Stewart, Swain.
Education: Beal, Coggeshall, Chauncey Cooper, Diehl, Ebert, Fischelis, Gibson, Kremers, Little, Lyman,
Maisch, Newcomb, Parrish, Power, Prescott, Remington, Schaefer, Smith, Spease, Squibb, Tice,
Weaver, Whelpley, Wulling.
Government: Andersen, Archambault, Craigie, Durham, Henry, Parrish.
Institutional Practice: Archambault, Don Francke, Gloria Francke, Latiolais, Parker, Rice, Spease, Stewart,
Whitney, Wilbert.
Manufacturing: Craigie, Diehl, Dunning, Ebert, Hallberg, Lloyd, Maisch, Power, Powers, Remington,
Squibb, Wellcome.
Military: Craigie, Kendig, Maisch, Squibb.
Publishing: Beringer, Diehl, Eberle, Fischelis, Don Francke, Lyman, Maisch, Newcomb, Procter,
Remington, Rubin, Smith, Tice, Whelpley.
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Standards, Ethics, Legislation: Archambault, Beal, Brodie, Christensen, Coggeshall, Zada Cooper, Costello,
Durham, Ebert, Gibson, Hallberg, Henry, Kebler, Kendig, Lascoff, Little, Lloyd, Maisch, Parrish,
Prescott, Procter, Rice, Squibb, Stewart, Tice, Whelpley.
For pharmacy fraternity affiliations, see list below citations.
🍁 For Canadian pharmacists, see list further below. 🍁
Andersen: Mary Louise Andersen. Between the ‘No Longer’ and the ‘Not Yet’: Leaders risking popularity
safety gamble their lives to help create a better world. JAPhA. 2003;43(5):S6–S9.
https://www.pharmacist.com/mary-louise-andersen-2003-remington-medalist-dies-85
Apple: William Shoulden Apple 1918-1983: Proponent of pharmacy’s independence. Worthen DB. JAPhA.
2009 May-Jun;49(3):453-7.
Archambault: George Francis Archambault (1909-2001). Worthen DB. JAPhA. 2003 May-Jun;43(3):441-3.
Beal: James Hartley Beal (1861-1945): Educator-statesman. Worthen DB. JAPhA. 2005 Sep-Oct;45(5):629-32.
Beringer: George Mahlon Beringer, Sr. 1860-1928: Practical pharmacist. Worthen DB. JAPhA. 2008 MayJun;48(3):417-20.
Brodie: Donald Crum Brodie (1908-1994): Pharmacy theoretician. Worthen DB. JAPhA. 2004 MayJun;44(3):403-6.
Butler: Henry Rutherford Butler (1862-1931), www.georgiaencyclopedia.org/articles/sciencemedicine/henry-rutherford-butler-1862-1931
Christensen: Henry C. Christensen (1865-1947): Advocate of reciprocal registration in pharmacy. Worthen
DB. JAPhA. 2008 May-Jun;48(3):421-4.
Coggeshall: George Dilwin Coggeshall (1808-1891): First great American pharmacy school graduate. Worthen
DB. JAPhA. 2010 Nov-Dec;50(6):766-9.
Cooper: Chauncey Ira Cooper (1906-1983): Champion of minority pharmacists. Worthen DB. JAPhA. 2006
Jan-Feb;46(1):100-3. See also Cooper CI. The Negro in Pharmacy. In: Elliott EC. The General Report of the
Pharmaceutical Survey, 1946-49. Washington, DC: American Council on Education, 1950:181-7.
Cooper: Zada Mary Cooper (1875-1961). Worthen DB. JAPhA. 2003 Jan-Feb;43(1):124-6.
Costello: Patrick Henry Costello 1897-1971: Architect of reciprocal standards. Worthen DB. JAPhA. 2009 SepOct;49(5):694-8.
Craigie: Andrew Craigie (1754-1819), America’s first apothecary general. Worthen DB. JAPhA. 2002 SepOct;42(5):811-3.
Diehl: Conrad Lewis Diehl (1840-1917): APhA’s reporter on the progress of pharmacy. Worthen DB. JAPhA.
2004 Nov-Dec;44(6):721-4.
Dow: Cora Dow (1868-1915) – pharmacist, entrepreneur, philanthropist. Henderson ML, Worthen DB. Pharm
Hist. 2004;46(3):91-105.
Dunning: Henry Armitt Brown Dunning (1877-1962): Pharmacy philanthropist and father of the APhA
Foundation. Worthen DB. JAPhA. 2004 Sep-Oct;44(5):633-6.
Eberle: Eugene Gustave Eberle 1863-1942: Pharmacy’s chronicler. Worthen DB. JAPhA. 2009 JulAug;49(4):560-4.
Ebert: Albert Ethelbert Ebert (1840-1906): Founder of American Pharmacy’s oldest award. Worthen DB.
JAPhA. 2005 Jan-Feb;45(1):103-6.
Fischelis: Robert Phillip Fischelis 1891-1981: Pharmacy activist. Worthen DB. Pharm Hist. 2006;48(4):155-60.
See also Worthen DB. JAPhA. 2006 Mar-Apr;46(2):294-7.
Francke: Donald Eugene Francke (1910-1978): “Reformer by nature, doer by necessity.” Worthen DB. JAPhA.
2003 Jul-Aug;43(4):538-40.
Francke: Gloria Niemeyer Francke (1922-2008): Pharmacy’s first lady. Worthen DB. JAPhA. 2010 JanFeb;50(1):100-3. See also: Am J Health-Syst Pharm. 2009;66:258-78.
Gibson: Robert D. Gibson. 2006 Remington Lecture: The pursuit of dignity. JAPhA. 2006 Sep-Oct;46(5):550-4.
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Hallberg: Carl Svanté Nicanor Hallberg (1856-1910): Pharmacy’s rough diamond. Worthen DB. JAPhA. 2010
Mar-Apr 1;50(2):315-9.
Henry: Aaron Henry, http://mshistorynow.mdah.state.ms.us/articles/363/aaron-henry-a-civil-rights-leaderof-the-20th-century; www.nytimes.com/1997/05/21/us/aaron-henry-civil-rights-leader-dies-at-74.html;
https://en.wikipedia.org/wiki/Aaron_Henry
Hynson: Henry Parr Hynson (1855-1921): Community pharmacist advocate. Worthen DB. JAPhA. 2007 JanFeb;47(1):100-3.
Kebler: Lyman Frederick Kebler (1863-1955): Foe to fakers. Worthen DB. JAPhA. 2010 May-Jun;50(3):429-32.
Kendig: Harvey Evert Kendig (1878-1950): Architect of the U.S. Army Pharmacy Corps. Worthen DB. JAPhA.
2009 Nov-Dec;49(6):821-4.
Kremers: Edward Kremers (1865-1941): Pharmaceutical education reformer. Worthen DB. JAPhA. 2005 JulAug;45(4):517-20.
Lascoff: J. Leon Lascoff (1867-1943): Champion of professionalism. Worthen DB. JAPhA. 2005 MayJun;45(3):404-7.
Latiolais: Clifton J. Latiolais, MSc, DSc, Profiles in Leadership. White S, Godwin HN, Weber RJ. Hosp Pharm.
2013 September; 48(8): 697–702. See also JAPhA. 2010 Sep-Oct;50(5):650-5.
Little: Ernest Little (1888-1973): Champion of the American Foundation for Pharmaceutical Education.
Worthen DB. JAPhA. 2006 Sep-Oct;46(5):641-4.
Lloyd: John Uri Lloyd 1849-1936: Wizard of American plant pharmacy. Worthen DB. JAPhA. 2009 MarApr;49(2):342-4, 346.
Lyman: Rufus A. Lyman: Pharmacy’s lamplighter. Worthen DB. Am J Pharm Educ. 2009 Aug 28;73(5):84. See
also: Rufus Ashley Lyman (1876-1957): A towering figure in the field of pharmaceutical education.
Worthen DB. JAPhA. 2004 Jan-Feb;44(1):106-9.
Maisch: John Michael Maisch (1831-1893): Father of adequate pharmaceutical legislation. Worthen DB.
JAPhA. 2003 Nov-Dec;43(6):732-5.
Newcomb: Edwin Leigh Newcomb 1882-1950: Pharmacy’s many-sided man. Worthen DB. JAPhA. 2008 SepOct;48(5):682-5.
Parker: Paul Frederick Parker 1919-1998: A visionary innovator. Worthen DB. JAPhA. 2009 Jan-Feb;49(1):11721.
Parrish: Edward Parrish (1822-1872): Pioneer ethicist. Worthen DB. JAPhA. 2005 Nov-Dec;45(6):758-61.
Power: Frederick Belding Power 1853-1927: Pioneer pharmaceutical scientist. Worthen DB. JAPhA. 2008 JulAug;48(4):550-3.
Powers: Justin Lawrence Powers (1895-1981): Champion of improved medication standards. Worthen DB.
JAPhA. 2007 Mar-Apr;47(2):292-5.
Prescott: Albert Benjamin Prescott (1832-1905): Pharmacy education’s revolutionary spark. Worthen DB.
JAPhA. 2004 May-Jun;44(3):407-10.
Remington: Joseph Price Remington (1847-1918). Worthen DB. JAPhA. 2002 Jul-Aug;42(4):664-6.
Rubin: Irving Rubin (1916-1998): Tireless campaigner for pharmacy. Worthen DB. JAPhA. 2003 SepOct;43(5):653-5.
Runge: Mary Munson Runge, www.pharmacist.com/runge-devotes-storied-career-disenfranchised
Schaefer: Hugo Herman Schaefer (1891-1967): Pharmacy’s volunteer. Worthen DB. JAPhA. 2007 MayJun;47(3):416-9.
Smith: Daniel B. Smith 1792-1883: Patriarch of American pharmacy. Worthen DB. JAPhA. 2008 NovDec;48(6):808-10, 812.
Smith: James McCune Smith (1813-1865), The education and medical practice of Dr., first black American to
hold a medical degree. Morgan TM. J Natl Med Assoc. 2003 July; 95(7): 603–614. PMCID: PMC2594637
Spease: Edward G. Spease 1883-1957: Father of hospital pharmacy standards. Worthen DB. JAPhA. 2006
May-Jun;46(3):403-6.
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Stewart: Ella Nora Phillips Stewart, https://en.wikipedia.org/wiki/Ella_P._Stewart
Swain: Robert Lee Swain (1887-1963): Pharmacy’s elder statesman. Worthen DB. JAPhA. 2010 JulAug;50(4):540-4.
Tice: Linwood Franklin Tice (1909-1996). Worthen DB. JAPhA. 2003 Mar-Apr;43(2):329-31.
Weaver: Lawrence Clayton Weaver 1924-2011: Shouldn’t we try? Worthen DB. JAPhA. 2012 SepOct;52(5):700-6.
Wellcome: Henry Wellcome’s museum for the science of history. Skinner GM. Med Hist. 1986 October;
30(4): 383–418.
Whelpley: Henry Milton Whelpley (1861-1926): Association worker. Worthen DB. JAPhA. 2006 JulAug;46(4):517-20.
Whitney: Harvey A. K. Whitney (1894-1957). Worthen DB. JAPhA. 2002 May-Jun;42(3):525-6.
Wilbert: Martin Inventius Wilbert 1865-1916: Bridge builder between pharmacy and medicine. Worthen DB.
JAPhA. 2007 Nov-Dec;47(6):768-73.
Wulling: Frederick John Wulling 1866-1947: Fighter for increased professional educational standards.
Worthen DB. JAPhA. 2007 Sep-Oct;47(5):656-8, 661.
Additional Sources:
American Women Pharmacists: Contributions to the Profession, 1st ed, Henderson ML. Binghampton, NY:
Pharmaceutical Products Press (Haworth Press), 2002. See also:
www.aphafoundation.org/sites/default/files/ckeditor/files/WIP%20mural%20descriptions.pdf
Black History Month: African-American Pharmacists. Worthen DB. Pharmacy Practice News 2007(Feb):28.
See also: Culp RW. The genesis of black pharmacists in America to 1900. Trans Stud Coll Physicians Phila.
1975;42(Apr):401-11.
Black medical pioneers: African-American ‘firsts’ in academic and organized medicine. Part three. Epps CH Jr,
Johnson DG, Vaughan AL. J Natl Med Assoc. 1993 October; 85(10): 777–796. PMCID: PMC2568213
Bond G. African-American pharmacists in the nineteenth century. Pharmacy History 2017;59:115-9 (book
reviews).
Bond G. “Love Him and Let Him Go”: The American Colonization Society's James Brown—Pioneering AfricanAmerican apothecary in the United States and Liberia, 1802–1853, Part I—The United States. Pharmacy
History 2018;60:77-88.
Bond G. Recovering and expanding Mozella Esther Lewis’s pioneering history of African-American pharmacy
students, 1870-1925. Pharmacy History 2016;58:3-23.
Hayden RC Jr. Pills, Potions, Powders and Poisons: A Pioneering African-American in Pharmacy, Robert H.
Carter III (1847-1908). Littleton, MA: Tapestry Press, 2010.
Lewis ME. History of the Negro in pharmacy [originally published in Am Druggist 1925;74(Aug):17-21].
Pharmacy History 2016;58:24-35, OFC.
Sawyer LP. California Fair Trade: Antitrust and the politics of “fairness” in U.S. competition policy. Pharmacy
History 2017;59:3-18, OFC.
Fraternity Affiliations:
ΑΖΩ: [awaiting reply from ΑΖΩ national office]
KE: Zada Cooper, Gloria Francke, Lyman, Runge. Need online biographies for Mary Lou Andersen, Gay
Dodson, Joy Donelson, Metta Lou Henderson, Lucinda Maine, Evlyn Gray Scott, Marilyn Speedie,
Evelyn Timmons
KΨ: Rubin, Schaefer, Tice
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ΛΚΣ: Need online biographies for Shirley P. McKee, Mary Jo Reilly, Sara White, Janet Engle, others
ΡΠΦ: Rubin. Need online biography for Phil Sacks
ΦΔΧ: Beal, Dunning, Don Francke, Kremers, Lyman, Newcomb, Parker, Powers, Prescott, Spease, Weaver,
Whitney, Wulling
🍁 Canadian Pharmacist Biographies, via Dictionary of Canadian Biography, www.biographi.ca/en/ 🍁
BAIRD, WILLIAM TEEL, pharmacist, office holder, militia officer, and author; b. c. 1819 in Fredericton
BOYD, JOHN, teacher, publisher, and pharmacist; b. 1823 at South River, Sydney County, N.S.
BRETT, ROBERT GEORGE, pharmacist, physician and surgeon, businessman, politician, and lieutenant
governor; b. 16 Nov. 1851 near Strathroy, Upper Canada
BRUNET, WILFRID-ÉTIENNE (baptized Étienne-Wilfrid), pharmacist and politician; b. 21 Oct. 1832 at Quebec
DALTON, CHARLES, farmer, pharmacist, co-founder of the silver-fox industry in Prince Edward Island,
politician, philanthropist, and office holder; b. 9 June 1850 in Tignish, P.E.I.
DEARIN, JOHN JOSEPH, pharmacist and politician; b. probably in 1818 at St John’s, Nfld.
DÉNÉCHAUD, JACQUES, surgeon, apothecary, and landowner; b. 11 July 1728 in Saint-Savin, France
ELLIOT, ROBERT WATT, pharmacist and businessman; b. 26 July 1835 in Eramosa Township, Upper Canada
ELLIOT, WILLIAM, farmer, pharmacist and businessman; b. 22 Dec. 1812 in Hammersmith (London), England
FRASER, JAMES DANIEL BAIN, pharmacist, scientist, and entrepreneur; b. 11 Feb. 1807 in Pictou, N.S.
GRAY, HENRY ROBERT, pharmacist, politician, inventor, and businessman; b. 30 Dec. 1838 in Boston, England
HÉBERT, LOUIS, apothecary, first officer of justice in New France, first Canadian settler to support himself
from the soil, b. Paris 1575?
KERRY, JOHN, pharmacist and wholesaler and manufacturer of pharmaceutical products; b. 1825 in London,
England
LYMAN, BENJAMIN, pharmacist, chemist, drug wholesaler, and manufacturer; b. in Derby, Vermont, 11 June
1810
McLAUGHLIN, JOHN JAMES pharmacist and manufacturer; b. 2 March 1865 near Enniskillen, Durham County,
Upper Canada
MILLER, HUGH, pharmacist, justice of the peace, and office holder; b. 2 June 1818 in Inverness, Scotland
SAUNDERS, WILLIAM, pharmacist, scientist, civil servant, and author; b. 16 June 1836 in Crediton, England
STEWART, GEORGE, editor, publisher, pharmacist, and author; b. 26 Nov. 1848 in New York City
TILLEY, Sir SAMUEL LEONARD, pharmacist, politician, and lieutenant governor; b. 8 May 1818 at Gagetown,
N.B.
TOUPIN-FAFARD, MATHILDE (baptized Marie-Célina-Mathilde, and known also as Mathilda), teacher, Sister of
Charity at the Hôpital Général of Montreal, nurse, and school administrator; b. 27 Dec. 1875 in SaintCuthbert, Que.
TRUDEAU, ROMUALD (he was baptized Denys-Romuald), pharmacist, merchant, author, and politician; b. 7
Feb. 1802 at Montreal, Lower Canada
VIGER, AMANDA, named Saint-Jean-de-Goto, Religious Hospitaller of St Joseph, pharmacist, and founder and
director general of the Hôtel-Dieu of Tracadie, N.B.; b. 27 July 1845 in Boucherville, Lower Canada
WEINER, GERRY (1933- ), Progressive Conservative Party of Canada MP and cabinet minister, president of
Equality Party, mayor of Dollard-des-Ormeaux, Quebec, https://en.wikipedia.org/wiki/Gerry_Weiner
🍁 Please help us identify biographies of notable Canadian pharmacists by using the feedback form in
Appendix 8. 🍁
Resources:
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Worthen DB. Heroes of Pharmacy: Professional Leadership in Times of Change, 2nd ed. Washington, DC:
American Pharmacists Association, 2012.
Worthen DB. Reflections: 2010 Kremers Award Lecture. Pharm History 2010;52:55-69.
Worthen DB. Pharmacy heroes—Pay it forward. Pharmacy Student 2004;1(Jul-Aug):24-26.
Dictionary of Canadian Biography [Dictionnaire biographique du Canada]; University of Toronto and
Université Laval; www.biographi.ca/en/
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Module «

3»

WHEN YOU LOOK IN THE MIRROR, WHO LOOKS
BACK?

☞ Learning Objectives:
Objective 1. To identify one’s personal core values.
Objective 2. To describe the degree to which each of one’s activities enable the expression of one’s values.
Objective 3. To identify obstacles that prevent expression of core values.
[maps to 2013 Delphi Competency 5: Demonstrate self-awareness in leadership]
This Module addresses how to understand one’s self, before considering others. If you do not know
about yourself, you cannot do much. You cannot do much for others nor with others!
This Module helps participants name and prioritize their personal core values. And participants explore
how leadership is depicted in various social media.
3.1. Readings or activities before class:
A. Someone challenged novelist Ernest Hemingway to write a short story in only six words. Hemingway's sixword story read: “For sale: baby shoes, never worn.” Poignant, to say the least.
Following in this tradition, you have two six-word writing tasks.
1. Write your six-word memoir (about your life up to this point).
2. Write your six-word résumé (where you want to go in life, or maybe your personal mission statement).
Exactly six words each. No more, and no less. You can make them humorous, tragic, obvious, or occult.
But they must reflect you. You will be amazed at how people come to understand you better (and empathize
with you) in such brief statements.
Some examples to get your juices flowing:
a. To write. To serve. To protect.
b. Bounded by images, titles and fears.
c. With vaccines help people around globe
d. Regret-Free Living! Aspirational… Challenging… Possible…
e. Always forgive. Never forget. Question EVERYTHING!
f. Living unapologetically, growing daily, surrendering everything
g. My journey incomplete; clear road ahead
h. Childhood not great. Wonderful life today.
Now, it is your turn:
B. Your six-word memoir (about your life up to this point).

________________________⌨
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C. Your six-word résumé (where you want to go in life or your personal mission statement).

________________________⌨
D. Read and be prepared to discuss this passage on “Big Rocks,” adapted from: Covey SR. First Things First.
New York: Free Press, 1996.
E. Review the Activity and Percentage table in the section marked “Where Does the Time Go?” and begin
thinking about and jotting down your answers. You can refine these answers when you get to class.

THE BIG ROCKS OF LIFE
An instructor was talking with a group of students. She said, "Okay, time for a quiz."
The instructor pulled out a 1-gallon, wide-mouthed jar and set it on a table. Then she placed a dozen fistsized rocks, one at a time, into the jar.
When the jar was filled to the top and no more rocks would fit inside, she asked, "Is this jar full?"
Everyone in the class said, "Yes." Then she said, "Really?"
Next, she reached under the table and pulled out a bucket of gravel. She dumped some gravel in and
shook the jar to work gravel pieces into the spaces between the big rocks.
She smiled and asked the group once more, "Is the jar full?" By this time the class was onto her.
"Probably not," a man answered. "Good!" she replied.
So, she reached under the table and brought out a bucket of sand. She started dumping in the sand and
shaking the jar, so the sand went into the spaces between rocks and gravel. Once more she asked the
question, "Is this jar full?" "No!" the class shouted. She replied, "Good!"
Then she grabbed a pitcher of water and began to pour it in until the jar was filled to the brim. Then she
looked up at the class and asked, "What is the lesson here?"
An eager student raised her hand and said, "No matter how full your schedule is, if you try really hard,
you can always fit some more things into it!"
"No," the instructor replied, "The lesson is: If you do not put the big rocks in first, you’ll never get them in
at all."
What are the big rocks in your life? Remember to prioritize the Big Rocks first, or you’ll never get to them
at all.
3.2. Resources needed:
Annex 3-1. Living Your Core Values
Annex 3-2. Values-Interests-Strengths-Needs (VISN) Chart
3.3. In-class activities: Estimate: ⌚ 45 minutes, but manage time carefully, so you can complete all
exercises during the class.
“Ever more people today have the means to live, but no meaning to live for.” Viktor E. Frankl

Step 1. Questions? Ask for any questions or comments lingering from the previous class.
Step 2. Six words. Review the six-word memoir and six-word résumé exercise. Ask for examples. Ask for what
they learned about themselves in the process.
Step 3. Big Rocks. Discuss the Covey’s story of the Big Rocks. What was most meaningful? How does it apply
in daily life? Have participants discuss their Big Rocks with each other in small groups.
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Step 4. Quote. Set the stage for the session by asking participants what they think about the Frankl quote –
what thoughts does it evoke? Do not spend a lot of time.
Step 5. Exercise. Conduct the following exercise:

Personal Core Values
The goal of every human should be to live a life that is fulfilled. With ever increasing demands on our
time, the real question we confront is not: “How full can I make my life?” Rather, it is: “What do I want my
life to be filled with?”
a. PEAKS: Look back and identify one or more events you believe represent HIGH points in your life.
These should be experiences, which upon reflection gave you some sense of significant meaning or purpose.
In the space below, make a list of VALUES you believe were being expressed during those times.

________________________⌨
b. TROUGHS: Look back and identify one or more events you believe represent a LOW point in your life.
These should be experiences, which upon reflection, left you feeling totally empty and hollow. In the space
below, make a list of values you were not being allowed to express, or perhaps were even being violated.

________________________⌨
c. Circle or highlight EACH of the following terms that are important to you and add terms not already
listed into the blank spaces.
Accountability
Elegance
Integrity
Risk-taking
Accuracy
Empowerment
Joy
Romance
Acknowledgment
Excellence
Justice
Self-expression
Action
Fame
Love
Service
Adventure
Focus
Loyalty
Spirituality
Aesthetics
Free spirit
Nurturing
Status
Authenticity
Free to choose Orderliness
Success
Beauty
Growth
Participation
Tradition
Collaboration
Happiness
Partnership
Trust
Community
Harmony
Peace
Truth
Comradeship
Honesty
Performance
Vitality
Connectedness
Honor
Power
Wealth
Contribution
Humor
Productivity
Wisdom
Creativity
Independence Recognition
Zest
▸
▸
▸
▸
▸
▸
▸
▸
d. Select your TOP EIGHT core values from above (including those you identified a few questions earlier)
and write them below in PRIORITY order (#1 = top priority):
1.

________________________⌨
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2.

________________________⌨

3.

________________________⌨

4.

________________________⌨

5.

________________________⌨

6.

________________________⌨

7.

________________________⌨

8.

________________________⌨

e. Transfer the top eight into Annex 3-1. Living Your Core Values, and complete the exercise there.

Where Does The Time Go?
Step 6. Note how much time remains. Keep things moving.
a. List the activities you perform in an average week. If you are tempted to say you study 80% of your
waking life, subdivide that chunk of time by study methods or locations. Then approximate what percentage
of your week each activity consumes.
Activity *
Percent
▸
%
▸

%

▸

%

▸

%

▸

%

▸

%

▸

%

Miscellaneous

%
TOTAL = 100%

* Activities may include: sleep, school, work, groups, family, friends, Facebook, video games, Netflix,
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exercise, eating/drinking, household activities, et cetera. If you sleep 8 hours per day, then 33% = sleep.
b. Now, use the circle below to sketch out a pie chart to reflect how you spend your time using the
information from the table above. Note: Each slice in the figure below represents 5% of the total.

Step 7. TO WHAT DEGREE ARE YOU LIVING YOUR VALUES? Note how much time remains. Keep things
moving.
a. Refer to your pie chart. For each slice of your pie, list which value(s) you can express in the
performance of that activity.
b. Find a partner near you, so you can pair-share your thoughts. Reflect on the following questions and
pair-share your observations on each:
Pair-share 1:
i. Do any of your core values repeatedly show up? Why could that be? Implications?
ii. Which of your core values rarely show up, or do not show up at all? What might that say about
those values or the activities you choose to perform?
iii. Which slices of your pie have few or no core values attached? Why might you be spending time on
those activities?
Notes: ___⌨
Pair-share 2:
i. Are there certain slice(s) of your pie you would like to eliminate? If that is not possible, how might
they be reduced? What is a first practical commitment you can make towards the reduction or
elimination you seek?
ii. Are there certain slices of your pie you would like to expand? How does that desire relate to your
values? What is a practical first commitment you can make towards expansion of the slice
(activity)?
iii. After reflecting on your core values, what needs (and corresponding activities) are NOT currently
present in your pie chart, if any? How could you make room for them in your pie? What is a
practical first commitment you can make to accommodate needs missing from your pie chart
that are tied to your core values?
Pair-share 3:
i. Reflect on the various groups and organizations you belong to. Do any of those groups seem to
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struggle because of their inability to adequately express one of your core values? How might you
assist them? What might the impact be for them and for you?
ii. How will you deal with future opportunities and requests to take on new things that do not align
with your core values?
c. List three commitments you will make to increase the amount of time spent on activities that solidly
align with your values. Then share them with a partner:
By ___________ (date) I commit to:

________________________⌨

By ___________ (date) I commit to:

________________________⌨

By ___________ (date) I commit to:

________________________⌨

LEADER MINING ON THE WORLD-WIDE WEB
Step 8. Surf the web for “lead” or “leader” or “leading” or “leadership” for 5 minutes. Pay attention to how
these terms are depicted.
Have one group explore Facebook, one group Instagram, one group Pinterest, one group LinkedIn, one
group Twitter, one group Google, one group Snapchat, one group YouTube, et cetera, one group go rogue.
Record what you see in the blanks below.
Most frequent:
Most curious:
Most useful:

________________________⌨

________________________⌨

________________________⌨

Have the groups report back what they discovered. Then ask:
What is similar, what is different across these media?

________________________⌨

3.4. Discussion questions:
Per facilitator …
In what ways is it important for a health professional to understand personal core values?
3.5. After-class assignments:
A. Add a recurring entry to calendar to call your core values to your attention every morning at a time you
select. Consider also adding a recurring entry for the end of the day, to spur you to reflect on how you
spent your time.
B. Transfer your core values to the upper-left segment of the Values-Interests-Strengths-Needs (VISN) Chart
in Annex 3-2. Transfer your priority activities to the upper-right segment.
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C. Fulfill the commitments you made scheduling your priorities.
D. Fulfill the before-class activities for the next Module assigned by your facilitator.
3.6. Bibliography, references, & resources:
Center for Ethical Leadership, www.ethicalleadership.org
Co-Active Coaching Values Clarification Exercise, https://learn.coactive.com/hubfs/2019%20Toolkit/CoActive-Coaching-Toolkit-VALUES-CLARIFICATION-EXERCISE.pdf
Covey SR. First Things First. New York: Free Press, 1996.
Fershleiser R, Smith L, eds. Not Quite What I Was Planning: Six-Word Memoirs from Writers Famous &
Obscure. New York: Harper Perennial, 2008.
Flashcards via Quizlet, https://quizlet.com/class/3716098/, Values-Interests-Strengths-Needs (VISN) » 4
terms
Smith L, Fershleiser R, eds. Six-Word Memoirs on Love and Heartbreak: by Writers Famous and Obscure. New
York: Harper Perennial, 2009.
Smith L, Fershleiser R, eds. I Can't Keep My Own Secrets—Six-Word Memoirs by Teens Famous & Obscure.
New York: Harper Perennial, 2009.

Innovation happens every day.
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Annex 3-1. Living Your Core Values
Separate annex documents available to facilitators upon request (LeadGrowShape@plei.org).
Name:

________________________⌨

Date:

________________________⌨

Let’s evaluate how well you are living your core values – the attributes above that you identified as
important and necessary for your life. Using the headers atop each column in Annex 3-1, evaluate each core
value you listed.
a. Rate how well you express a value, using a scale of 1 to 10.
b. Provide example(s) of how this value shows up in your life. Describe what you do to express this value
in your day-to-day living. In other words, how do you justify your rating in number #1?
c. Identify any obstacles you face that prevent you from expressing your value to a greater extent.
d. What actions can you take to express your value more fully (i.e., to increase your score)?
Ask for volunteers willing to share some of their entries in pairs or small groups.
Score
I express
this value:
1-never to
10-always

Justification
Describe what you
have been doing to
express this value

Obstacles
What is keeping
you from better
honoring this
value?

Action
Action
You will take to
Deadline
increase score

1)

▸

▸

▸

▸

▸

2)

▸

▸

▸

▸

▸

3)

▸

▸

▸

▸

▸

4)

▸

▸

▸

▸

▸

5)

▸

▸

▸

▸

▸

6)

▸

▸

▸

▸

▸

7)

▸

▸

▸

▸

▸

8)

▸

▸

▸

▸

▸

Core Value

Adapted from: The Center for Ethical Leadership’s Core Values Assessment (www.ethicalleadership.org) and Co-Active Coaching
Values Clarification Exercise (https://learn.coactive.com/hubfs/2019%20Toolkit/Co-Active-Coaching-Toolkit-VALUESCLARIFICATION-EXERCISE.pdf).

Transfer your core values to the upper-left segment of the Values-Interests-Strengths-Needs (VISN) Chart in
Annex 3-2. Transfer your priority activities to the upper-right segment.
Copyright © 2020 by the Pharmacy Leadership & Education Institute, Inc. All rights reserved.
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Annex 3-2. Values-Interests-Strengths-Needs (VISN) Chart
Separate annex documents available to facilitators upon request (LeadGrowShape@plei.org).
You’ll be prompted when to fill this out (see Modules numbers below). Keep adjusting it as new revelations
come to you.
Values
Interests
Why you do things (meaning,
What activities bring you
purpose)
joy? What’s really fun?
1.

1.

2.

2.

3.

3.

4.

4.

5.

5.
Your Name

Strengths
What you’re really good at
doing

Version Date:

Needs
What does your
involvement need to
provide for you? (be selfish)

1.

1.

2.

2.

3.

3.

4.

4.

5.

5.

Copyright © 2020 by the Pharmacy Leadership & Education Institute, Inc. All rights reserved.
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Annex 3-R. Suggested Rubric for Performance in Module 3
Separate annex documents available to facilitators upon request (LeadGrowShape@plei.org).
Facilitators may augment or substitute other rubric(s) for your specific learning experience.
Competency:

6-word memoir and
résumé

Link between activities
and expression of
personal core values

From understanding of
personal core values,
identifies obstacles or
future actions

Self-assessment of gaps
in knowledge, skill, or
attitude

Self-assessment of how
others perceive me

Noteworthy
Composes and logically
explains how both
memoir and résumé
reflect his/her life
situation
[ ]
Identifies three or more
matches or mismatches
between activities and
values
[ ]
Names at least two
obstacles AND two
future actions, with goal
of better expressing core
values.
[ ]
Logically describes needs
in this domain, including
a plan to address those
needs with specific
actionable steps
[ ]
Logically describes
positive and negative
aspects of others’
perceptions and their
implications
[ ]

Satisfactory

Logically describes
positive and negative
aspects of others’
perceptions
[ ]

Unable to describe
positive and negative
aspects of others’
perceptions
[ ]

[

[

[

]

Insufficient

Unable to compose
Composes both memoir
either 6-word memoir or
and résumé
résumé
[ ]
[ ]
Identifies one or two
matches or mismatches
between activities and
values
[ ]

Unable to Identify any
matches or mismatches
between activities and
values
[ ]
Unable to express at
Names one obstacle AND
least one obstacle and at
one future action, with
least one future action,
goal of better expressing
with goal of better
core values.
expressing core values.
[ ]
[ ]
Logically describes needs Unable to describe needs
in this domain
in this domain
[ ]
[ ]

]

]
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Appendix 1. Selected Accreditation Standards for Schools of Pharmacy
Separate worksheet documents available to facilitators upon request.
1. Accreditation Council for Pharmacy Education (ACPE), Standard 4 – 2016
2. 🍁 Canadian Council for Accreditation of Pharmacy Programs (CCAPP) [Conseil Canadien d'Agrément des
Programmes de Pharmacie], Standards 19, 21, and 33 – revised 2014

1. ACPE Standard 4: Personal & Professional Development – 2016

The program imparts to the graduate the knowledge, skills, abilities, behaviors, and attitudes necessary
to demonstrate self-awareness, leadership, innovation and entrepreneurship, and professionalism.
Addressing this Topic
Key Elements
Module #s Other Material
4.1. Self-awareness – The graduate is able to
examine and reflect on personal knowledge, skills, 3, 6, 8, 9,
abilities, beliefs, biases, motivation, and emotions
11, 12, 24, ▸
that could enhance or limit personal and
35
professional growth.
1, 2, 4, 5, 7,
4.2. Leadership – The graduate is able to
8, 10, 13demonstrate responsibility for creating and
15, 18, 19, ▸
achieving shared goals, regardless of position.
21-23, 2534
4.3. Innovation and entrepreneurship – The
graduate is able to engage in innovative activities by
16, 17, 20 ▸
using creative thinking to envision better ways of
accomplishing professional goals.
4.4. Professionalism – The graduate is able to exhibit
2, ,3 12, 13,
behaviors and values that are consistent with the
16, 21, 23, ▸
trust given to the profession by patients, other
35
healthcare providers, and society.
Source: ACPE, https://www.acpe-accredit.org/pdf/Standards2016FINAL.pdf

2. 🍁 CCAPP Accreditation Standards 19, 21, and 33, for First Professional Degree in Pharmacy
Programs – revised 2014
Standard 19: The Faculty must have suitable mechanisms to develop student leadership and
professionalism, forums for student dialogue, and must ensure adequate communication of student opinions
and perspectives.
Standard 21: The Faculty must provide an environment and culture that promotes professional
behaviour and harmonious relationships among students, faculty, administrators, preceptors and staff.
Criterion 21.3: The Faculty must implement strategies and activities to strengthen the professional
culture of the student experience. Examples of Evidence:
▷ Participation in professional curricular and extracurricular activities
▷ Service learning, volunteer experiences, community-engaged scholarship, social accountability or
similar initiatives
▷ Participation in student inspired interprofessional activities
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▷ Other professional activities, such as white coat ceremonies and student-developed codes of

conduct, honour codes, and policies to guide student body relationships with the pharmaceutical
industry with respect to the receipt of gifts or other benefits.
Standard 33: The Faculty must use and integrate a variety of teaching and learning methodologies that
have been shown through evaluation of the academic program to produce graduates who have met the
required educational outcomes.
Criterion 33.2: Teaching strategies and technologies must support the needs and learning styles of
diverse learners, while appropriately developing the knowledge, skills, attitudes and judgment required of
the pharmacy graduate. Examples of Evidence:
▷ …Development of critical thinking, problem-solving, and oral and written communication skills
supported through the application of information and other instructional technologies, laboratory
experiences, practice- and decision-support tools, case studies, guided group discussions,
problem-based learning cases, and simulations and other practice based exercises (where
appropriate, these techniques should involve actual or standardized patients, pharmacists, and
other health care professionals)
▷ Promotion of the development of life-long learning habits through an emphasis on active, selfdirected learning and the fostering of ethical responsibility for maintaining and enhancing
professional competence
▷ Procedures for student to assume responsibility for their own learning (including assessment of
their learning needs)
▷ Development of personal learning plans, and self-assessment of their acquisition of knowledge,
skills, attitudes, and values and their achievement of desired competencies and outcomes
▷ Teamwork and collaboration examples
Source: CCAPP, http://ccapp-accredit.ca/wp-content/uploads/2016/01/CCAPP_accred_standards_degree_2014.pdf
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Appendix 2. Educational Outcomes & Associated Leadership
Competencies
1. AACP’s Center for the Advancement of Pharmacy Education (CAPE), Educational Outcomes & Associated
Leadership Competencies – 2013
2. 🍁 Association of Faculties of Pharmacy of Canada (AFPC) [Association des Facultés de Pharmacie du
Canada] Educational Outcomes for First Professional Degree Programs in Pharmacy, Vancouver, June 3,
2010

1. CAPE Domain 4 – Personal & Professional Development
4.1. Self-awareness (Self-aware) – Examine and reflect on personal knowledge, skills, abilities, beliefs,
biases, motivation, and emotions that could enhance or limit personal and professional growth.
Examples of Learning Objectives*
4.1.1. Use metacognition to regulate one’s own thinking and learning.
4.1.2. Maintain motivation, attention, and interest (e.g., habits of mind) during learning and workrelated activities.
4.1.3. Identify, create, implement, evaluate and modify plans for personal and professional development
for the purpose of individual growth.
4.1.4. Approach tasks with a desire to learn.
4.1.5. Demonstrate persistence and flexibility in all situations; engaging in help seeking behavior when
appropriate.
4.1.6. Strive for accuracy and precision by displaying a willingness to recognize, correct, and learn from
errors.
4.1.7. Use constructive coping strategies to manage stress.
4.1.8. Seek personal, professional, or academic support to address personal limitations.
4.1.9. Display positive self-esteem and confidence when working with others.
4.2. Leadership (Leader) – Demonstrate responsibility for creating and achieving shared goals, regardless
of position.
Examples of Learning Objectives*
4.2.1. Identify characteristics that reflect leadership versus management.
4.2.2. Identify the history (e.g., successes and challenges) of a team before implementing changes.
4.2.3. Develop relationships, value diverse opinions, and understand individual strengths and weaknesses
to promote teamwork.
4.2.4. Persuasively communicate goals to the team to help build consensus.
4.2.5. Empower team members by actively listening, gathering input or feedback, and fostering
collaboration.
4.3. Innovation and Entrepreneurship (Innovator) – Engage in innovative activities by using creative
thinking to envision better ways of accomplishing professional goals.
Examples of Learning Objectives*
4.3.1. Demonstrate initiative when confronted with challenges.
4.3.2. Develop new ideas and approaches to improve quality or overcome barriers to advance the
profession.
4.3.3. Demonstrate creative decision making when confronted with novel problems or challenges.
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4.3.4. Assess personal strengths and weaknesses in entrepreneurial skills
4.3.5. Apply entrepreneurial skills within a simulated entrepreneurial activity.
4.3.6. Conduct a risk-benefit analysis for implementation of an innovative idea or simulated
entrepreneurial activity.
4.4. Professionalism (Professional) – Exhibit behaviors and values that are consistent with the trust given
to the profession by patients, other healthcare providers, and society.
Examples of Learning Objectives*
4.4.1. Demonstrate altruism, integrity, trustworthiness, flexibility, and respect in all interactions.
4.4.2. Display preparation, initiative, and accountability consistent with a commitment to excellence.
4.4.3. Deliver patient-centered care in a manner that is legal, ethical, and compassionate.
4.4.4. Recognize that one’s professionalism is constantly evaluated by others.
4.4.5. Engage in the profession of pharmacy by demonstrating a commitment to its continual
improvement.
* Colleges or schools are encouraged to expand or edit these example learning objectives to meet local
needs, as these are not designed to be prescriptive.
Source: AACP, https://www.aacp.org/resource/cape-educational-outcomes

AACP CAPE Competencies for Student Leadership Development in PharmD Curricula
Addressing this Topic
Leadership Knowledge
Module #s
Other Material
Competency 1: Explain the importance of
1, 2
▸
leadership in pharmacy.
Competency 2: Recognize that leadership comes
2, 21
▸
from those with and without titles.
Competency 3: Distinguish between leadership
13, 18, 19
▸
and management.
Competency 4: Describe the characteristics,
4, 7, 15, 22
▸
behaviors and practices of effective leaders.
Personal Leadership Commitment
Competency 5: Demonstrate self-awareness in
3, 6, 8, 9, 11,
▸
leadership.
12, 35
Competency 6: Engage in personal leadership
5
▸
development.
Leadership Skill Development
Competency 7: Develop a shared vision for an
5, 16, 17, 20 ▸
initiative or project.
10, 14, 26, 27,
Competency 8: Collaborate with others.
▸
28, 29, 31, 33
▸

Competency 9: Lead members of a team.

5

Competency 10: Develop knowledge of
organizational culture.

21, 23, 24, 25,
▸
30, 32, 34

Competency 11: Outline change processes.

19, 20

▸

Adapted from: AACP CAPE Janke KK, Traynor AP, Boyle CJ. Competencies for student leadership development in doctor of
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pharmacy curricula to assist curriculum committees and leadership instructors. Am J Pharm Educ. 2013 Dec 16;77(10):222.
www.ncbi.nlm.nih.gov/pmc/articles/PMC3872941/pdf/ajpe7710222.pdf

Connections between CAPE Outcomes & Pharmacy Leadership
Addressing this Topic
Module #s Other Material

Outcome Connection to Leadership
Foundational Knowledge (Learner 1.1): PharmD graduates
should be able to explain the importance of leadership in
pharmacy; recognize that leadership comes from those with
and without titles; describe the characteristics, behaviors, and
practices of effective leaders; distinguish between leadership
and management; and be familiar with the leadership
model/framework used by the school.

1, 2, 4, 7, 13,
15, 18, 19, 22, ▸
34

Medication Use Systems Management (Manager 2.2): To
optimally evolve and manage medication use systems, PharmD 2, 5, 16, 17, 18,
graduates should be able to develop knowledge of an
20, 21, 23, 24, ▸
organizational culture; develop a shared vision for an initiative 25, 30, 32, 34
or project; and outline change processes.
Patient Advocacy (Advocate 3.3): PharmD graduates should be
able to empower patients to take responsibility for their overall
12, 13, 20, 23,
health outcomes; advocate for a health system that represents
▸
25, 34
patient interests; and shift the paradigm of health delivery to a
patient-centered, team-based approach.
Interprofessional Collaboration (Collaborator 3.4): PharmD
graduates should be able to lead members of a team; apply
leadership practices that support collaborative practice and
team effectiveness; and collaborate with others.

5, 10, 12, 14,
16, 17, 18, 19,
▸
25, 26, 27, 28,
29, 31, 33

Communication (Communicator 3.6): PharmD graduates should
be able to develop skills of persuasion and influence;
5, 16, 17, 20,
▸
communicate a shared vision; and communicate clearly and
26, 27, 28
concisely.
Self-awareness (Self-Aware 4.1): PharmD graduates should be
able to demonstrate self-awareness in leadership.

1, 2, 3, 6, 8, 9,
▸
11, 12, 35

Innovation and Entrepreneurship (Innovator 4.3): PharmD
graduates should be able to embrace and advocate changes
that improve patient care; develop new and innovative services
16, 17, 19, 20 ▸
and/or practices; and identify a customized training path if a
predetermined one does not exist for a specific specialty or
practice area.
Professionalism (Professional 4.4): PharmD graduates should
be able to engage in ongoing personal leadership development
2, ,3 12, 13, 16,
and find opportunities for professional engagement through
▸
21, 23, 35
active membership and positional/non-positional leadership
roles.
Adapted from: Janke KK, Nelson MH, Bzowyckyj AS, Fuentes DG, Rosenberg E, DiCenzo R. Deliberate integration of student
leadership development in doctor of pharmacy programs. Am J Pharm Educ. 2016 Feb 25;80(1):2.
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www.ncbi.nlm.nih.gov/pmc/articles/PMC4776295/pdf/ajpe8012.pdf

2. 🍁 Association of Faculties of Pharmacy of Canada (AFPC) [Association des Facultés de Pharmacie du
Canada] Educational Outcomes for First Professional Degree Programs in Pharmacy, Vancouver, June 3,
2010
Educational Outcomes
Care Provider: Pharmacy graduates use their knowledge, skills and professional judgement to provide
pharmaceutical care and to facilitate management of patient’s medication and overall health needs.
Communicator: Pharmacy graduates communicate with diverse audiences, using a variety of strategies
that take into account the situation, intended outcomes of the communication and the target audience.
Collaborator: Pharmacy graduates work collaboratively with teams to provide effective, quality health
care and to fulfill their professional obligations to the community and society at large.
Manager: Pharmacy graduates use management skills in their daily practice to optimize the care of
patients, to ensure the safe and effective distribution of medications, and to make efficient use of health
resources.
Advocate: Pharmacy graduates use their expertise and influence to advance the health and well-being of
individual patients, communities, and populations, and to support pharmacist’s professional roles.
Scholar: Pharmacy graduates have and can apply the core knowledge and skills required to be a
medication therapy expert, and are able to master, generate, interpret and disseminate pharmaceutical and
pharmacy practice knowledge.
Professional: Pharmacy graduates honour their roles as self-regulated professionals through both
individual patient care and fulfillment of their professional obligations to the profession, the community and
society at large.
Source: www.afpc.info/sites/default/files/AFPC%20Educational%20Outcomes.pdf
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For Module 15, we recognize the video creativity and contributions of Richard A. Marasco, PharmD, in
1992. Tony A. Guerra, PharmD, contributed to the Finding Balance elements (now Modules 34 and 35) in
2008. Likewise, we are grateful to so many, throughout pharmacy, who participated in our various leaderdevelopment experiences since 1989. Our current thinking has been shaped by their engagement and
feedback. Thanks to Candace Roberts and her graphic-design wizards at Quantum Think.
Thanks also to the facilitators (and their students!) who critiqued early editions, to help us give you a
better experience:
▶ Michael Manolakis (LDS #1, 1989), PharmD, PhD, and Wingate University
▶ Cynthia A. Naughton, PharmD, and North Dakota State University
▶ Jennifer A. Tilleman, PharmD, and Creighton University
▶ I. Shane Trent, PharmD, MBA, and South College
▶ Cathy L. Worrall, PharmD, and South Carolina College of Pharmacy (MUSC Campus)
▶ PDC’s Traci K. Thompson, PharmD
… and many others.

“You’ve got a bunch of mountains.
When you climb one, then you’ve got another one to climb and another one.
When you get to the top of one mountain, interest declines.
There’s more work to be done.” Maurice R. Hilleman
Copyright © 2020 by the Pharmacy Leadership & Education Institute, Inc. All rights reserved.

65

